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INTRODUCTION 


Adolescence Education is an emerging curricular area, conceptualised in 
response to a long-pressing demand to impart sex education in schools. 
Although some attempts were made during 1970s and 1980s to develop 
materials for facilitating the introduction of sex education in school curriculum, it 
was during early 1990s that concerted efforts were initiated in this direction. At 
the very beginning of the process of evolving a national consensus on the issue, 
a need to replace the concept of sex education by a more comprehensive 
concept was felt — a concept that can encapsulate all the crucial concerns of 
adolescents, not covered so far by school curriculum. The consensus emerged in 
favour of the concept of adolescence education in a National Seminar on 
Adolescence Education, organised by the National Council Of Educational 
Research and Training (NCERT) in April 1993, that recommended its introduction 
in the school curriculum. Adolescence education has been conceptualised as an 
education about adolescence, a period of growing up from childhood to 
adulthood. As adolescence is a stage primarily of sexual development, the major 
concerns of this new curricular area identified in the Seminar were focused on 


reproductive and sexual health (ARSH). 
Reproductive Health 


As defined in the Programme of Action, adopted at the International 
Conference on Population and Development (ICPD), Cairo, 1994, 
"Reproductive health is a state of complete physical, mental, and social well- 
being and not merely the absence of disease or infirmity, in matters relating to 
the reproductive system and to its functions and processes.” The document, 
defines reproductive health care as "constellation of methods, techniques and 
services that contribute to reproductive health and well-being.... It also includes 


sexual health, the purpose of which is the enhancement of life and personal 


relations, and not merely counselling and саге related to reproduction and 
sexually transmitted diseases." Reproductive health therefore implies that people 
have the capability to reproduce and freedom to decide if, when and how often to 


do so and that they are able to have responsible sex life. 
Framework of Adolescence Education 


Since the development of the General Framework of Adolescence 
Education coincided with the International Conference on Population and 
Development (ICPD) 1994, it took note of the recommendations contained in its 
Programme of Action. Besides, the framework was also informed by the 
stipulations made in the Beijing Platform of the Fourth International Conference 
on Women (ICW), 1995. Both the documents express the resolve of the global 
community to "protect and promote the rights of adolescents to sexual and 
reproductive health information and services." More importantly, the framework 
perhaps pre-empted the National Population Policy 2000 adopted by the 


Government of India, which considers adolescents as an under-served group 


and accepts that "the needs of adolescents, including | protection from unwanted 


pregnancies and sexually transmitted diseases (STDs) | have not been specifically 


addressed in the past.” It recommends that the “special requirements of 


adolescents, comprising “information, counselling, population education, and 


making contraceptive services accessible amd affordable, proving fond 


supplements and nutritional services.. need to be appropriately addressed. 


The conceptual framework of adolescence education concretises the 
reproductive and sexual health (ARSH) concerns for adolescents under three 
major components: (һе process of growing up, HIV/AIDS and drug abuse. The 
contents of these components are related to the most intimate human behaviour 
and hence are culturally very sensitive. Moreover, the objectives of adolescence 
education are primarily related to non-cognitive domain. No doubt, adolescence 
education aims at providing scientific knowledge to learners about the adolescent 


reproductive and sexual health (ARSH) concerns, its main emphasis has to be 
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on the inculcation of healthy attitudes and responsible behaviour, and more 
importantly, on the development of appropriate skills among them for managing 


ARSH related problems and situations. 


In fact, adolescence education as an innovative curricular area is different 
from many other areas primarily because it has to go beyond knowledge and 
attitude and lay more emphasis on skill development among the learners.. 
Education, and school education in particular, is expected to help the learners 
understand and connect themselves to the world around them, not only related to 
reproductive and sexual health but also concerned with all aspects of life. The 
ability to manage a constructive relationship with those around them, and indeed 
with their own selves is something that has been completely ignored by the 
present classroom education. This ability is popularly known as skills. Whereas 
development of skills through education demands personal methods, the 


classroom instruction has remained predominantly impersonal. 


The area adolescence education requires non-conventional methods of 
instruction. The objectives of making learners aware about ARSH and developing 
in them positive attitude and responsible behaviour may be attained by 
employing various existing methods of curriculum transaction. But the objective 
of development of skills related to ARSH may not be realised through 
conventional approaches of teaching. There is a need to evolve and employ 


innovative pedagogical methods which is very much possible under adolescence 


education in schools. 
Adolescence Education in Schools 


Efforts have been made to introduce adolescence education in the school 
curriculum. With a view to ensuring the integration of adolescence education in 
the content and process of school education and attaining its objectives, the 


following two broad approaches are being adopted: 


Curricular Approach : The elements of adolescence education are to be 
integrated in the content and process of school education and teacher education. 
The process has been initiated by incorporating these elements in the National 
Curriculum Framework for School Education. Efforts are afoot to integrate these 
elements in school syllabi, textbooks and the teaching-learning process and also 
in the teacher education courses in all the States and Union Territories. Although 
it is a time-taking process, this task has to be accomplished in order to 
institutionalise adolescence education in the school education system. 
Co-Curricular Approach : Since it will take considerable time to reach a stage 
when the adolescence education elements become an integral part of school 
syllabi and textbooks and teacher education courses, one will have to wait for 
initiating teaching-learning process in this area for long. But the concerns of 
adolescents are so urgent, calling for immediate action that the school education 
system cannot afford to postpone its response to this critical need. The imparting 
of adolescence education should start as early as possible. It can be initiated 
forthwith through the co-curricular or non-course approach. Innovative students' 
activities may be organized at regular intervals in order to provide required 
knowledge to students and also to influence their attitude and behaviour. 
Co-curricular activities in. adolescence education have already been 
initiated in selected schools throughout the country. These activities have not 
only created an environment of increasing acceptability of this sensitive area by 
schools and the community but also provided an opportunity to evolve an 
appropriate pedagogy of its teaching in schools. It is generally felt that an 
appropriate pedagogy for imparting education in a sensitive area like 
adolescence education, let alone skill development is not readily available. The 
experiences gained through the co-curricular activities organized in schools 
particularly during the last four years have been encouraging, but it is yet to be 
empirically substantiated whether these activities have the potential for skill 
development among the learners. In view of this crucial need, efforts are needed 
not only to plan and organise these activities intensively but also to examine their 


effectiveness for skill development among adolescents and youth. 
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Training Material 


The present training material that has been used under the pilot project 
undertaken by six States aims at facilitating the process of evolving and 
employing appropriate pedagogical methods that may develop skills in respect of 
reproductive and sexual health (ARSH) concerns among adolescents and youth. 


This volume has two major sections: 


Section | - Introduction : № has two Units, the first on Adolescence 


Education and the second on Skill Development in Adolescence Education. 


Section | - Co-curricular Activities: This section contains Units on the 


following activities: 


1. Question Box 6. Case Studies 

2. Role Play 7. Poster/Painting Competition 
3. Value Clarification 8. Essay Writing 

4. Group Discussion 9. Quiz Contest 

5. Debate 10. Teacher Counselling 


The present material draws heavily upon our earlier publication, 
Adolescence Education in Schools : Package of Basic Materials (1999). 
Materials from other sources have also been consulted. However, the ideas and 
contents drawn from different sources have been adapted to suit the 
requirements of the Indian school education curriculum and the cultural ethos of 


the country. 


It is hoped that the training material will be useful and effective in 
facilitating the process of the development of an effective pedagogy for skill 
development in adolescence education. Any material of this nature pertaining to 
a sensitive area like adolescence education requires continuous efforts towards 
its revision and improvement. Suggestions and comments on this material will 


help us a great deal in our endeavour to make it better. 


ыы 0886655 8006000 ооо о #ያ ev" PP 


———HÓ = 


ADOLESCENCE EDUCATION 


PPPPTTITIPPOOOSI233333313333232333 


веб вевевеввеввв вв ве ао éd du ode 


ADOLESCENCE EDUCATION 


n educational innovation that has emerged in 
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the context of the need to imp 
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and rural culture, it is accepted even now tha 


directly from childhood. As was being done till recently on a wider scale, children 
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The practice of early mar 
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e contributed to raising the age of 


ntially because of certain 
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education and employment outside home hav 
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the urban areas for getting education as 
the incidence of child marriage 
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well as employment. In most parts of the country 


o minimum. The average age at marriage iS enhancing 
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sharply particularly with the increasing number of girls joi 
continuing their education. Several factors including both print and electronic 
e contributed substantially to this development. While the age at 
y is advancing because of 


ning schools and 
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marriage is increasing, the age of the onset of pubert 


better health and nutritional саге of children. These developments have led to the 
increasing gap between childhood and adulthood. Now there is a considerably 
long period when the individual is neither considered a child nor given the status 


of an adult. This period is known as adolescence. 
Definition of Adolescence 


Adolescence is a period of growth and development from the onset of 
puberty to maturity. It is generally defined with reference to a period of years. It is 
a period of physical, physiological and emotional changes and extends from the 
age of 10-19 years. Some Development Psychologists consider it a period 
between 13 and 18 years (teen age), while others extend it up to 24. However, 
adolescence is not associated with the precise number of years. It begins with 
the onset of a period of rapid physical and especially sexual development called 
puberty and ends when an adolescent reaches reproductive maturity. World 
Health Organisation defines adolescence as the progression from appearance of 
secondary sex characteristics (puberty) to sexual and reproductive maturity, 
development of adult mental processes and adult identity, and transition from 


total socio-economic dependence to relative independence. 


The period of adolescence is a phase of rapid physical, emotional and 
behavioural changes. These changes arise from the hormonal changes that 
result in sudden increase in the activity of certain glands. All these changes are 
highly correlated with sexual development, as during this period significant 
physical changes take place in terms of development of secondary sexual 
characteristics. Besides, the adolescents also experience psychological changes. 
They assert their identity and display a tendency to be independent like an adult, 
rather than remaining de- pendent on parents like a child. They start distancing 
themselves from their parents and depending on the peer groups. They feel 


intense sex-drive and attraction towards the opposite sex. With these 
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characteristics the stage of adolescence occupies а distinct place in the life-span 


of human beings. 
Problems of Adolescents 


Adolescence is a critical period during which significant personality 
reorganization occurs. The suddenness and rapid pace with which the changes 
take place in the body and mind of adolescents, generate a number of problems. 
Although they observe and experience the changes occurring in them, they are 
mostly unable to understand these developments. So far there is no authentic 
source readily available to them, through which they can get scientific knowledge 
regarding these changes. Since they need information regarding the changes 
and developments in them, they fall back upon the peer group that itself is ill- 
informed or cheap literature, which provide wrong information. Being misinformed 
they fall prey to myths and misconceptions which adversely affect the process of 


personality development in them. 


Adolescents confront problems because of their inability to properly 
manage the sudden development of their interest in the opposite sex. The 
tendency to distance themselves from their parents and to become deeply 
involved with the peer group creates apprehensions and anxiety among them. In 
the absence of any well informed adult intervention to help them understand and 
appreciate the problems and issues, they turn towards the peer group. Generally 
adolescents are vulnerable to peer group pressure and a number of them are 
pushed into an action without giving any thought to its consequences. Many of 
them are found experimenting with smoking, alcohol or drugs and also with sex 


for various reasons including the peer group pressure. 


For details on the process of growing up during adolescence and other components of 
reproductive and sexual health please see Adolescence Education in Schools: 
Package of Basic Materials, New Delhi, NCERT, 1999 


How Do Adults Perceive Adolescence? 


The problems being experienced by adolescents become still more 
serious when parents and other adult members of their families and the 
community do not appreciate the changes and developments that take place 
among them. Instead of providing help and guidance, the adolescents are 
misunderstood and considered as problems by the adults. The adult world 
generally considers that adolescents should adjust quite spontaneously to the 
changes and developments that are taking place in them according to the 
prevailing socio-cultural norms. But a problem that appears insignificant to an 
adult may have the over- whelming impact on an adolescent. 

We, the adults of today, also have undergone this phase, had similar 
experiences and confronted similar problems. This period of transition has had 
identical characteristics through the ages. Some of us might not have realised 
the impact of such changes and developments as problematic. Or, even though 
we confronted such problems, we did not allow those to appear like our 
problems. In fact, all adolescent generations have been denied their right to get 
scientific knowledge about the changes and developments taking place in them. 
They have been experiencing physical, emotional and social changes but they 
have never been equipped to understand and appreciate those appropriately and 
adequately. \ 

For the current generation of adolescents the problems have still more 
critical implications. Adolescents of today are growing up in a world that is 
fundamentally different from the one that existed when their parents were young. 
Indian society is also becoming more urban and industrialised and is in a 
constant state of transformation. There is tremendous impact of mass media, 
particularly electronic media on the lives of individuals and communities that are 
propelled to re-examine the cherished values and beliefs, question negative 


traditional norms and reconsider priorities. 
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Need for Adolescence Education 


The current generation of adolescents are more than a billion strong, and 
will be the largest generation in history to make the transition from children to 
adults. But their health needs, and particularly their reproductive and sexual 
health (ARSH) needs, continue to be ignored and neglected. As they stand at the 
threshold of adulthood, they need authentic knowledge that helps them 
understand the process of growing up in particular reference to their reproductive 
and sexual health needs. They have to be well equipped to cope with the 
problems which they confront during the transitional phase. They need guidance 
and independence, education as well as opportunities to explore life for 
themselves in order to attain a level of maturity required to make responsible 
decisions. 

It is in this context that the need for an educational intervention is strongly 
felt. This need is particularly felt in India, because the school curriculum here 
does not include the crucial elements of reproductive health such as sexual 
development during the period of adolescence, HIV/ AIDS and drug abuse. 
There are contents on the biological aspects of the reproduction system, but 
education in these elements cannot be complete by giving simply the biological 
information. There is a need to focus on physiological, emotional and socio- 
cultural dimensions of the adolescent reproductive and sexual health (ARSH) in a 
holistic manner. After serious consideration for rather too long, now a consensus 
has been reached in favour of the introduction of adolescence education in 
schools with a view to providing authentic knowledge to students regarding the 

process of growing up, HIV/ AIDS and drug abuse, influencing their attitude, 
behaviour and value orientation, and developing in them appropriate skills. 

Earlier there were many who did not think it proper to introduce elements 
relating to sexual development in the school curriculum. They quite often put 
forth the following arguments: 

(i) Sex and sexuality are intimately private matters which are not to be 


discussed in public, and that too with young children. In India individuals 


(ii) 


(iii) 


have been receiving information about these matters indirectly through 
different sources available in their respective socio-cultural settings. 
Therefore, there is no need to introduce such an educational programme 
in Indian schools. 

If schools start providing knowledge about the sexual development, the 
young children will be encouraged to experiment with the newly acquired 
knowledge that is generally exciting. This will promote promiscuity and 
sexual permissiveness, spoiling the youth and also the school and social 
environment. 

The regular discussion of sex and sexuality that is a treasured sublime 
instinct of human beings will reduce it to mundane routine affair. The 
young students will be desensitised and will not be able to appreciate its 


sublime value in their future lives. 


All these arguments were considered during the process of consensus 


building for introducing adolescence education in schools and were not found 


plausible because of the following reasons: 


(i) 


(ii) 


A number of studies lend support to the fact that adolescents desire and 
seek authentic knowledge on sexual development that they experience. 
But sex being a taboo, no authentic source has been available to them, 
through which they can get such knowledge. This situation creates anxiety 
and confusion and generates myths and misconceptions among 
adolescents about various dimensions of their growing up. These myths 
and misconceptions are carried over to their adulthood, adversely 
affecting their attitude and behaviour throughout their lives. 

Since the average age at marriage is increasing and the age of puberty is 
advancing, the young people have a longer interval between their sexual 
maturity and marriage. This situation has increased the possibility of their 
being engaged in premarital sexual relationships. Studies conducted in 
different cultural settings have found the growing incidence of premarital 


sexual relations among adolescents. It has serious implications, especially 
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in the context of the risk of НМ infection. It is, therefore, considered 
necessary for school curriculum to equip adolescents well, so that they 
manage their sexual development responsibly and develop a healthy 
attitude towards sex. 

(ii) Тһе media reports highlight almost regularly the growing incidence of sex 
crimes in our society. The particular matter of great concern is the problem 
of sexual abuse and exploitation of young girls and even minors. These 
situations demand urgent educational intervention, so that young children 
are made aware of the implications of sexual development in them and the 
need to respect the inviolability of every person and to safeguard 
themselves against such inhuman incidents. 

(м) Тһе impact of traditional value system that used to influence the sex- 
related behaviour of individuals has been waning because of certain new 
trends in social development like urbanisation with its widespread impact 
on human life, migration to slums in the cities and the changing lifestyles. 
There is a need to reinforce those social and cultural values that militate 
against irresponsible sexual behaviour. 

(v) Even when adolescence education is not being imparted, children and 
adolescents are exposed to sex-related issues, and that too at times in a 
crude manner, through other sources like cinema, film magazines and 
other periodicals, video parlours, commercial advertisements and certain 
sensuous programmes telecast on domestic and foreign channels of 
television. Even newspapers are devoting increasing space to sex-related 
stories. Should such exposures be banned? We know that it cannot 
happen. It will, therefore, be better to impart adolescence education to 
adolescents, so that they may appreciate and manage such exposures in 
proper perspective. 

(vi) Тһе AIDS pandemic has added urgency to introduce adolescence 
education in schools. Although HIV, the virus that leads to AIDS, can be 
transmitted through blood and from the infected mother to her child, the 


principal mode of transmission is through sexual relations. The sharing of 


(VII) 


(viii) 


(ix) 


(x) 


syringes and needles by drug addicts is also a potential way of HIV 
transmission. The data on HIV transmission clearly indicate that 
adolescents constitute the largest group among the victims of HIV 
infection. Since there is no vaccine or cure available for HIV/AIDS, 
preventive education is the only means to promote behavioural changes 
which can prevent the spread of HIV infection. 
The increasing incidence of smoking and use of tobacco, alcohol and 
other dangerous drugs by young children is assuming alarming proportion 
in several parts of India. Young adolescents tend to see the use of these 
drugs as part of being grown up. It is, therefore, urgently needed to 
educate them in drug abuse and motivate them against drug addiction. 
The apprehensions of adults in respect of the introduction of adolescence 
education in schools have always been misplaced. Studies indicate that 
education about reproductive and sexual health does not encourage 
students to experiment with their newly acquired knowledge. Rather, it 
encourages them to have positive attitude towards sex and inculcates in 
them responsible behaviour. 
The apprehension of teachers that the teaching of the elements of 
adolescence education will tarnish their "image" and promote indiscipline 
among students has also been negated by experiences. Wherever, 
teachers are responsive to the needs of adolescent students and provide 
guidance to them to cope with their problems, the teacher-pupil relation 
has become better and the school environment has improved. 
There has been a significant change in the perception of adult members of 
the society, particularly parents and teachers, towards the introduction of 
adolescence education in schools. Although students always felt the need 
to get education in sex related matters, parents and teachers had serious 
apprehensions till very recently. But now a number of needs assessment 
studies conducted in different States have found that parents and teachers 
overwhelmingly favour the introduction of adolescence education in 
schools. 
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What is Adolescence Education? 


Adolescence education has been conceptualised as an educational 
response to the special needs of adolescents in respect of their reproductive and 
sexual health (ARSH). But all the reproductive health concerns are not covered. 
Since the present school curriculum already incorporates a number of elements 
relating to adolescent world, the general framework of adolescence education 
focuses only on those aspects of adolescent reproductive and sexual health, 
which are not incorporated in the existing school curriculum. The general 
framework incorporates contents related to the three major components: These 
are as follows: 

Process of Growing up : This component covers contents on the process of 
growth and development of children into adulthood such as physical growth and 
development including development of secondary sexual characteristics, socio- 
cultural development including relationships of adolescents with parents, peer 
group and the opposite sex and gender roles, Major sexually transmitted 
diseases (STDs) are also included in this component. 

HIV/AIDS his component includes contents on causes and consequences 
of HIV/AIDS, preventive measures, individual and social responsibilities towards 
HIV/AIDS patients and the prevention of the spread of HIV. 

Drug Abuse : Under this component are covered the situations in which 
adolescents fall prey to drugs, consequences of drug abuse, preventive 
measures, treatment, rehabilitation of drug addicts and individual and social 


responsibilities. 


Objectives of Adolescence Education 
Adolescence Education aims at realising the following objectives: 

(i) To provide knowledge to students about adolescent reproductive and 
sexual health (ARSH) including HIV/AIDS and drug abuse; 


(ii) 


(iii) 


To inculcate among them healthy altitude towards ARSH issues, 
promoting respect for the opposite sex and responsible sexual behaviour; 
and 

To develop in them necessary skills to cope with and manage ARSH 


issues and problems. 


Strategies for Institutionalisation 


The following strategies are being employed to ensure that elements of 


adolescence education are effectively integrated into the content and process of 


school education. 


(i) 


(ii) 


Awareness Building : The first and foremost need is to create a 
favourable environment for acceptance of the urgent need to impart 
adolescence education in schools. This requires organization of 
awareness building activities for having interaction with policy framers, 
opinion leaders, media persons, curriculum developers, teacher 
educators, teachers and parents. 

Integration in the School Curriculum : Adolescence education can be 
imparted effectively only when its elements are integrated in the school 
curriculum. All the contents that can attain the objectives of adolescence 
education belong to various disciplines. The school syllabi of different 
subjects will have to be reviewed to identify the scope of integration of 
elements of adolescence education in each subject and these elements 
will have to be incorporated when those syllabi are revised. This exercise 
will ensure the integration of these elements in concerned textbooks. A 
beginning has been made by reflecting this area in the National 
Curriculum Framework for School Education prepared by NCERT in 2000. 
Some of the States also have initiated steps for integrating these elements 
in the school syllabi and textbooks. These are also to be integrated in the 


teacher education courses. 
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(iii) 


Co-Curricular Activities : However, the integration of elements of 


adolescence education in syllabi and textbooks may have to wait till they 
are revised in due course of time. But in view of its urgency, the imparting 
of adolescence education should not be postponed until its elements are 
integrated in syllabi and textbooks. The teaching learning process may be 
initiated forthwith by adopting the co-curricular approach. Co-curricular 
activities, especially designed for adolescence education, may be 
organized in schools as early as possible. Students’ activities like 
Question-Box Activity, Group Discussion, Value Clarification, Role Play, 
Case Study, Painting/Poster Competition, Essay Competition and Quiz 
Contest may prove very effective in not only providing accurate and 
adequate information to students but also inculcating in them positive 
attitude and responsible behaviour? These activities have potential for 


skill development among the learners. 


For details on co-curricular activities in adolescence education please see Adolescence 
Education in Schools : Package of Basic Materials, New Delhi, NCERT, 1999. 
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SKILL DEVELOPMENT 
IN 
ADOLESCENCE EDUCATION 


Skill development is a lifelong process. It is a process that helps 
individuals grow and mature, learn to have confidence in one's own decisions 
and discover sources of strength within and outside oneself. Education in skills 
reminds the learners of the basic skills which make a difference between building 
relationships with people and merely co-existing. Generally skills are viewed as 
the basic courtesies of living and working with other human beings. Some of the 


skills develop naturally, almost automatically and some through environment, 


whereas some skills are developed through learning and practice. Education, 


and particularly school education plays a vital role in skill development among 


s, as it exposes them to varied experiences during their formative years 
earn and 


individual 
and has the potential of providing them with ample opportunities to | 


practice. 
Skills : Meaning 


The term skill has been defined in various ways. Ordinarily, it is used only 
in terms of a mechanical skill, technical expertness or technical knowledge of the 
means and methods of accomplishing a task, ie. repairing a bicycle or a 
motorbike or making furniture out of wood. However, the concept of ‘skill’ has 
been used in education since long with a much broader meaning. Almost all 
curriculum designs are expected to delineate skill-related objectives along with 
knowledge-related, understanding-related and attitude-related objectives. In fact, 
skill has been an overworked term in education. It has been indiscriminately 


applied and variously referred to as mechanical skills, intellectual skills, 
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emotional skills, perceptual skills, creative skills, language skills, scientific skills, 
mathematical skills, laboratory skills, life skills, basic skills, personal skills, people 


skills, and so on. 


Without going into the intricacies of a variety of meanings given in the 
dictionaries and other sources, skills may be defined as abilities acquired by 
individuals in hers/his education and working life. Some skills, like holding a pen, 
are very simple but some like skills of a cricket player are very complex. Some 
skills (e.g., walking) appear to develop naturally and some (e.g., talking) do not 
develop automatically but through environment. Skills such as dribbling a ball by 
a soccer player or driving a motor vehicle are developed through practice, 
whereas other skills, like critical thinking and creative expression are essentially 


the product of understanding and learning. 
Life Skills 


In recent years, the concept of Ше skills has been popularly used 
particularly in the context of health and reproductive health. World Health 
Organisation (WHO) while initiating life skills education conceptualised life skills 
as a psychological competence. Psychological competence is individual's ability 
to maintain a state of mental well-being and demonstrate this in adaptive and 
positive behaviour while interacting with others, and also with her/his culture and 
environment.' 

The concept of life skills is based on life skills approach which is an 


interactive educational methodology that focuses on acquiring knowledge, 


attitude and interpersonal skills. It aims at developing various skills among . 


learners to empower them to face the challenges of life. Life skills as defined by 
WHO are “ abilities for adaptive and positive behaviour that enable individual to 
deal effectively with the demands and challenges of everyday life." Life skills help 


! Division of Mental health and Prevention of Substance Abuse, Life Skills Education in Schools, 
1997, Geneva, WHO, pp. 1-49. 
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individuals in dealing with stresses and pressures in Ше. They enhance the 
coping resources and personal and social competencies of individuals. As a 
psychological competence life skills are different from other significant skills that 
individuals may have, such as literacy, numeracy, technical and practical " 


livelihood " skills. 
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ህ* мА Life Skills Approach appears to cover а! aspects of human ife. But skill 
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=> T ase ; development in adolescence education relates only to adolescent reproductive 
! ДА * and sexual health concerns. It, therefore, may be known as Adolescent 
m J ኒ 
Ци Ju А \Reproductive and Sexual Health Skills (ARSH Skills) and may be conceptualised 
Ux T ድሮጋ 


b^ p as follows: 


"Adolescent Reproductive and Sexual Health (ARSH) Skills are 
abilities and competencies that help promote physical, mental and 
social well-being in respect of reproductive and sexual health among 
adolescents and youth, empowering them to take positive actions, to 
protect themselves from risky situations and to promote healthy 
social relationships.” > % ህሎ poudte oly Dreh ARSH 7 
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=$ 

ще Since skill development is an integral part of the all-encompassing 
| „Фф process of socialisation that includes education in schools, it may not be 


appropriate to assume that a specific intervention at a particular point of time 
leads to the development of every skill. It may be true in respect of some of the 
skills such as mechanical skills, but any specific intervention may not be 
attributed to the development of skills like thinking skills or communication skills. 
Which is why skill development may not always be a process of development of 
skills afresh. An individual may be having a skill and may also have the ability to 
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apply it in a particular context, but she/he may not have to apply it in a different 
context. For example, an adolescent student may be applying thinking skill or 
communication skill while interacting with her/teacher in respect of discussing a 
topic on globalisation or environmental pollution, but she/he may not have the 
ability to apply it in respect of doing so on a topic related to social development. 
Skill development, therefore, may be defined as a process of acquiring the ability 
to apply concerned skills in a specific context. An educational intervention may 
develop among learners the ability to apply, say thinking or communication or 


negotiation skill to enable them to manage their ARSH related problems. 
Why Education in ARSH Skills? 


А! educational efforts particularly those in school education inter alia focus 
on skill related objectives. The content and process of school education are 
expected to influence this process and develop skills related to all the subject 
areas and other concerns that are incorporated in the school curriculum. 
However, it is commonly felt that the curriculum transaction process being 
adopted in school education has not been able to lay the desired emphasis on 
skill building. The existing teaching-learning methods focus mainly on 
transmission of information and imparting of knowledge to learners. In recent 
years some efforts have been made sporadically to bring about the needed 
change in the teaching methods and make them activity-oriented and "joyful". But 
specific pedagogical methods to actualise skill building among the learners still 
remain a lively subject of intellectual discussion and are yet to assume their 
rightful place in the teaching-learning process. There is an urgent need to ensure 
that education in schools lays greater emphasis on the development of skills, 


more so on ARSH skills, mainly because of the following reasons: 


1. Education in skills is necessary because skills in relation to everyday life 
may form the foundation among people for promotion of mental well-being 


and healthy interaction and behaviour. It is expected to enable individuals 
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to translate knowledge, attitude and values into actual abilities, i.e. " what 
to do and how to до". 

It can influence the way individuals feel about themselves and others and 
also the way they think they are perceived by others. It may contribute to 
developing among them proper perceptions of self efficacy, self 
confidence and self esteem. | 

Education and Skill development аге the areas that are most often 
confused. It is believed that a person who is educated is equipped with the 
needed skills or abilities. But in reality this does not happen. Knowing what 
needs to be done will enable the learners to actually do the job. But 
knowing what needs to be changed does not mean that they automatically 
know how to make the changes. Skill development provides the know how 
and the tools to implement changes. 

Which is why individuals quite often lack necessary skills to deal 
effectively with various situations, even though they are educated and 
know the application of certain skills in some situations. This is particularly 
true іп respect of adolescent reproductive and sexual health (ARSH) 
concerns. There is an urgent need, therefore, to enhance the coping 
resources and personal and social abilities among adolescents. 

As is evident from different kinds of emerging health and reproductive 
health problems, yourig people are not adequately equipped with skills to 
deal with the increased demands and stresses they experience. || is 
necessary to enhance their ability to take greater responsibility for their 
own lives by making healthy choices, gaining greater resistance to 
negative pressures and avoiding risky behaviours. 

Developing ARSH skills among adolescents are needed also because the 
influence of traditional mechanisms, family and other cultural factors, that 
extended their support to individuals in managing the demands and 
challenges of everyday life is waning particularly because of changing 
cultures and life styles. The support is no longer adequate considering the 


influences that young people experience. 
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T The rapid social change, consequent upon modernisation, urbanisation, 
globalisation and the media boom, has made the lives of young people, 
their expectations, values and outlook very different from those of older 
generations. This is more so regarding reproductive and sexual health 
concerns, in respect of which young people are not sufficiently equipped 
with skills to help them deal with the increased demands and pressures. 
The threat of AIDS pandemic and the fast growing risk of drug abuse 
among adolescents and the youth demand urgent efforts for skill 


development among them. 


Kinds of ARSH Skills 


A set of life skills, described as generic life skills for psychological 
competence, was identified by WHO as core life skills applicable across a wide 
range of contexts in daily life and risk situations. Based on the definition of life 
skills Бу WHO, a reference of core life skills has been made as “the five 


foundation life skills areas" 2. These are: 


% Decision making --- problem solving 

> Creative thinking --- critical thinking 

+ Communication. --- interpersonal skills 
፥ Self-awareness -> empathy 

፥ Coping with emotions --- coping with stress 


However in the specific context of adolescence reproductive and sexual 
health (ARSH), the above set of skills needs reconsideration. Any educational 
effort aimed at skill building among adolescent students in the school education 
setting, requires identification and operationalisation of skills for two distinct 
target groups: teachers and students. Since the conventional teaching methods 


may not be effective for skill development among students, teachers need to 
2 Pathfinder International, FOCUS YARH Briefs, Washington, D.C., Pathfinder International,2001 
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develop certain specific skills to be able to contribute to the process of skill 


building among students. Adolescent students need to develop needed skills so 


that they can manage adolescent reproductive and sexual health issues and 


problems and maintain the state of physical, mental and social well-being. 


SKILLS FOR TEACHERS | 


Skill development among students has been an important objective of the 


ulum since long, but very little has been done to realize this 
o realise the 


school curric 
objective. That the teacher themselves need to develop skills t 


of skill building among students is yet to receive adequate attention of 


curricular area like 
oductive and sexual 


objective 
the teacher preparation process. This is more so for a 


cence education that is focused on adolescent repr 


adoles 
turally very sensitive. In 


health concerns, a substantial number of which are cul 


order to ensure effective curriculum transaction for skill building in the area of 


adolescent reproductive and sexual health, the teacher has to be equipped with 


the following three core skills: 
(i) Communication Skills 
(ii) Non-judgemental Skills 
(iii) Empathic Skills 


Communication Skills 


Communication is used in a number of ways - to inform, educate, 


persuade, motivate, help, reinforce or advocate. It is the ability as well as a 


s to express and convey information, ideas and experiences, both verbally 


proces 
munication that aim at 


and non-verbally. There are many channels of com 


achieving these objectives and every channel employs specific set of skills to 


make communication effective. Teachers need interpersonal communication 


skills to help adolescent students develop skills related to adolescence 


reproductive and sexual health. Interpersonal communication is a "person-to- 
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person, two way, verbal and nonverbal communication between two or more 
people". As such, it can be one-to-one or group communication. It may be very 
effective in communicating technical or non-technical information and also the 


emotional or executive component, so important in interpersonal interaction. 


The communication skills related to ARSH for teachers have certain 
crucial sub-skills, such as rapport building, listening, attending, speaking, 
questioning. These skills are commonly used by every individual, but quite often 
not in an effective way. For example, listening is what people do all the time, but 
that is what they do not do. Although their ears are open to what a person is 
speaking, they are thinking about what they will say when it is their turn to speak; 
or they are remembering something they have to do after attending that session; 
or they are thinking of other issues. In fact, they are hearing but they are not 
paying attention to it. Particularly, when teachers are to interact with students on 
adolescent reproductive and sexual health issues, it is necessary to understand 


the following sub-skills that make communication effective: 


(a) Rapport Building : Teachers are expected to equip themselves with 
skills that facilitate the establishment of a spontaneous relationship 
between them and students based on respect and mutual trust. These 
skills help in creating a congenial environment free from apprehensions 
and inhibition. 

(b) Active Listening : The teacher has to develop listening skills 
consciously. For active listening, it is necessary to listen to the speaker(s) 
what he/she says and also how he/she says it. The speaker is not to be 
interrupted or cut in to describe teacher's own experience. The teacher is 
expected to avoid distracting movements and not to pay attention to 
outside disruptions. 

(c) Attending : Students need focussed attention of the teacher while 
interacting with them. The teacher is expected to make students feel 


comfortable and respond to them with interest. He/she needs to win the 
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confidence of students through attentive listening. Students are по! to be 
criticised or put down. The teacher has to encourage students to speak. 

(d) Speaking : While speaking the teacher has to maintain his/her voice at 
an appropriate pitch, neither loud nor too soft. The teacher should not 
dominate the conversation and express what he/she feels, not only what 
he/she thinks. 

(е) Questioning : When students are speaking the teacher has to ask 
questions. But questions should be asked to show interest in what 
speaker is saying, to encourage the speaker and not to find out his/her 


ignorance or to embarrass him/her. 


Non-judgemental Skills 


While teaching any value-laden area, it is essential for the teacher to be 
non-judgemental. He/she is not expected to impose his/her own values and 
beliefs. This is more so in respect of adolescence education concerns. It is 


possible only when the teacher develops the needed skills to observe the 


following: 


Dos: 
«4 First of all the teacher has to be convinced about the need for skill building 


in respect of adolescent reproductive and sexual health among students. 
+ He/she has to avoid conveying personal values, especially while 


discussing value laden issues. 
+ He/she has to respect the diversity of background of the learners, their 


values and beliefs. 
He/she has to convince students that no idea or opinion is absurd or 


unwarranted. 


Don’ts 
“> The teacher need not be prescriptive, as experiences prove abundantly 


that preaching is counter-productive. 
4 He/she is not to make value judgement either of students ог their views, 
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as education is more effective when varied views are expressed and 
discussed. 

4 In any situation the teacher is not expected to treat students as problems, 
but as individuals who need compassion and care. 

+ He/she need not comment on things that cannot be changed. 

4 He/she need not reject or ridicule any point of view expressed by students, 
even though it may not be acceptable to him/her or may be against the 


social norms. 


Empathic Skills 


Being empathic may not be considered as a skill or a set of skills in itself, 
but skills are required to understand the situation of a particular student with 
whom the teacher is interacting. Empathy is the ability to feel and appreciate the 
situation in which another person is placed, even though one is not familiar with 
that situation. It enables the individual to experience fuly the feelings and 
concerns of another person. The needed skills for empathy may help the 
individual to understand and accept others who may be placed in a very different 
situation. These skills also help in encouraging individuals to be compassionate 
towards others who are in need of care and attention. To help adolescents 
manage their problems well, teachers need these skills to see beyond 
stereotypes and appreciate how the world of adolescents work. It is necessary 
that the teacher understands how a particular student feels in a specific situation 


and what is his/her point of view. 


SKILLS FOR STUDENTS 


The main objective of educational intervention for skill building is to 
develop necessary skills among students with а view to enhancing their coping 
resources and personal and social competencies to manage ARSH issues and 


problems. Adoléscent students need to develop the following skills: 
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Thinking Skills 


All human beings think. Thinking is a process of gathering information, 
understanding issues and problems, |'ከከከ9 the alternatives, making 
decisions, solving problems and doing many other things. But without inculcating 
certain specific skills, such as critical and creative thinking, self awareness, social 
awareness, problem solving, and decision making, thinking does not contribute 
effectively to respond to various challenges of life. In the context of ARSH issues 
also, adolescents and young people have to develop the ability: 

» to gather, analyse, interpret, assess and use the information effectively; 

» to determine the authenticity, accuracy and value of information and 
perceive the situation in totality; 

፦ to examine the alternatives, seek reasons and change views based on 
evidence; 

፦ to look at pros and cons of the decision they аге making and refrain from 


making hasty, unplanned decisions. 


Communication Skills 


чии ei Da aE 


Human beings express and share among themselves the information, 
their thoughts, experiences, feelings and attitudes through a language or any 
other tool. This is communication. The most significant quality of communication 
is that it connects one individual with another individual or a group of individuals. 
Communication is key to human relationships. But to make it effective individuals 
need to develop certain skills. These skills are much more needed for 
communicating in respect of a subject like reproductive and sexual health which 
has been the least discussed area in almost all social settings. It is essential 
particularly for adolescents and young people to acquire skills for effective 
interpersonal communication and also to negotiate well with others to manage 


their problems with greater responsibility and confidence and avoid risky 


situations. 
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Interpersonal: Interpersonal communication is essential for human 


relationship, as it permits and encourages the development of a 
relationship between communicators. Adolescents need interpersonal 
communication skills to maintain both their independence and 
relationships. During the process of growing up, adolescents experience 
changing relationships with their parents, peer group and the opposite 
sex. While interacting with their parents or the peer group or the opposite 
sex they quite often experience a conflict between their independence and 
relationships. They are in a dilemma whether to accept or reject what 
his/parents or the peer group Or the opposite sex are suggesting even 
though it means compromising their independence for relationships and 
vice versa. However, they can sustain their independence and 
simultaneously maintain relationships, if they appreciate the point of view 
of others and understand the roles of self as well as others. In order to 
build and maintain positive relationships, they have to take responsibility 
for their actions and make informed and rational decisions. By using 
interpersonal communication skills, they may manage the ARSH related 


issues well and properly respond to the increasing demands and 


pressures on them 


Negotiation : Negotiation skills are at the heart of the skills based 
initiatives in reproductive and sexual health for adolescents and young 
people The initiatives that will make efforts to develop various kinds of 
skills among them will contribute to enhancing their coping resources to 
negotiate ARSH issues and concerns It is true that without even realising 
it, negotiation is something we do all the time to solve our problems or 
resolve conflicts. To negotiate means to deal or bargain with another 
person or group to confer for mutual agreement, to manage or to cope 
with certain situation successfully. Adolescents require negotiation skills 
in respect of reproductive and sexual health to manage their concerns 


while interacting with parents and adults, the peer group and the opposite 
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sex. These skills may help them in maintaining a healthy and happy life 
and, importantly overcoming the peer pressure. They have to develop 
skills for understanding the point of view of others, being firm on one's 
values and beliefs and being assertive rather than aggressive. They have 
to negotiate not only with others but also with self in order to cope with i 
emotions and stress, withstand peer pressure and say ‘по’ to harmful 


behaviour. 
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ARSH SKILLS FOR TEACHERS AND STUDENTS 


SKILLS 


Communication Skills: 


Skills for Teachers 


A. Listening well: 
Focus on the Speaker 
Do not interrupt 
Do not cut in to describe your experience 
Do not give your attention to outside disruption 
Be comfortable with silence 
. Attending: 
Respond to the speaker with interest 
Make the speaker feel comfortable 
Do not criticise (put down) 
Encourage others to speak 
. Speaking: 
Keep voice appropriately(neither loud nor too 
soft) 
Do not dominate the conversation 
Express what you feel, not only what you think 
. Questioning: 
Ask questions to show interest in what the 
student is saying 
Ask questions to encourage students 
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Non-judgemental: 


Dos: 

• Ве convinced about the need for skill building 
among adolescents 

e Avoid conveying personal values while 
discussing value laden topics 

e Respect the diversity of background of the 
learners, their values and beliefs 

Don'ts: 

Do not be prescriptive, as preaching proves to 
be counter productive 

е Do not judge the person 

е Do not treat learners as problems but as 
individuals who need compassion and care 

Do not comment on things that cannot be 

changed 


Empathic: 


* Understand how the other person feels in a 
situation and what his/her point of view is 
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SKILLS 


Thinking Skills: 


Communication skills: 


SUB-SKILLS 


Skills for Students 


Critical and Creative Thinking, Self 
awareness, Social awareness, Problem 
solving, Decision making 


ጫሕ 


3777 


~ 


ғ 


га 


А. Interpersonal: 
Appreciating others point of view; 
Understanding roles of self and others; 
Building positive relationship; Taking 
responsibility; Decision making апа 
Problem solving 


B. Negotiation: 

Understanding the point of view of others; 
Being firm on one's values and beliefs; 
Being assertive rather than aggressive; 
Negotiation with self and with others; 
Withstanding peer pressure; Coping with 
emotions and stress; Saying 'no' to harmful 
behaviour 


Pedagogical Methods for Skill Development 


Suitable pedagogical methods are key to the development of ARSH skills 
among the learners. However, it is more important than anything else to 
appreciate the exact meaning of skill development. It will not be appropriate to 
assume that the educational efforts will generate a particular ARSH skill afresh. 
The learner may be having a skill and applying it also in some other contexts, but 
he or she may not have the ability to employ that skill in respect of reproductive 


and sexual health. For example, the learner may have critical thinking skill or 
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negotiation skill, but he pr she may not be at home with applying that skill while 
dealing with peer pressure for some harmful behaviour. Educational intervention 
directed towards developing skills in respect of adolescent reproductive and 
sexual health is to be focused on enabling the learners for applying appropriate 
skills in the specific context, say, peer pressure or unexpected behaviour of some 


known person. 


It is felt that the conventional pedagogical methods may not be effective 
for skill development among the learners. Only those methods are expected to 
be effective that are primarily interactive. and participatory and are focused 
simultaneously on providing knowledge and developing positive attitudes and 
interpersonal skills. It is very important to lay special emphasis on experiential 
learning. Learners аге to be engaged in a dynamic teaching learning process, 50 
that the learning leads to an active acquisition, processing and structuring of 
experiences. In a passive learning the teacher passes on knowledge mostly 
through a didactic teaching method and the learner is the recipient of information. 
But education for skill development requires the teaching learning process to be 
both active and experiential. The pedagogical methods focused on group work 
and discussion, role playing, storytelling, debating and the like may be effective. 
The materials in the following pages discuss two broad categories of such 
pedagogical methods: Co-curricular Activities and Teacher Counselling and 


Peer Education. 
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COCURRICULAR ACTIVITIES 
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COCURRICULAR ACTIVITIES 


School education aims at all-round development of the learners. It enables 
them to acquire knowledge, develop concepts and inculcate attitudes, values and 
skills conducive to not only their intellectual development but also their physical, 
psychological and social development. The achievement of these aims depends 
largely on the way the curriculum is transacted. Which is why, adoption of 
appropriate instructional approaches for providing comprehensive learning 
experiences to pupils occupy the center-stage in the school curriculum. The 
instructional approaches for curriculum transaction are generally categorized as 
curricular and co-curricular. The curricular approach which is popularly used by 
teachers in schools, is mainly cognitive and helps learners acquire knowledge, 
and at best, devise their own methods of learning and organizing the knowledge 
which they gather or discover. It may not be very effective in relation to the 


learning objectives of non-cognitive domain, beyond intellectual development. 


These objectives may be achieved more effectively by employing an 
instructional strategy that provides opportunities to the learners to go beyond the 
process of passive listening to that of thinking, reasoning, feeling and doing. In 
fact, 'doing and discovering has been the natural and normal course through 
which the humankind has been able to gather, gradually, to this day, the vast 
fund of knowledge about, and control over, various facts and events. By following 
the same process as a teaching learning strategy it would be possible to make 


learning more absorbing, meaningful and stable.’ 


Co-curricular activities have abundant potential to provide such 
opportunities to the learners. These activities include all school-sponsored and 
school-directed activities that are not part of the regular curriculum, but are 
designed and organized to enrich and extend it. Co-curricular approach may 


prove effective specially in an innovative area like adolescence education. Since 
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adolescence education is a new curricular area and has culturally very sensitive 
contents, its integration in the school syllabi and textbooks will take a rather long 
time. But in view of the urgent needs it is felt that the teaching of this curricular 
concern may not be postponed further. In order to initiate the teaching in this 
curricular concern forthwith, therefore, co-curricular activities can prove very 
handy. Moreover, even though the desired integration of adolescence education 
is actualized, all dimensions of its content outlines may not by covered through 
the textbooks of subjects presently being taught at the school stage. Co- 
curricular activities facilitate the coverage of entire content areas of adolescence 


education. 


Skill Development Through Co-curricular Approach 


However, co-curricular approach has a special significance for this 
curricular area. Adolescence education aims at developing appropriate skills 
relating to adolescent reproductive and sexual health concerns among learners, 
besides making them aware of and developing in them positive attitudes towards 
these concerns. Co-curricular activities may be used as an effective pedagogical 
method to realize the objective of skill development among the learners. 
Appropriately designed co-curricular activities may provide opportunities for 
learners to participate in such experiences on an individual basis or in groups, at 
school and at public events as would promote skill development in them. These 
activities are expected to be effective as these provide opportunities for 
interactive and participatory learning and are focused simultaneously on 
imparting knowledge and developing positive attitudes and interpersonal skills. 
They lay special emphasis on experiential learning. Learners are engaged in a 
dynamic teaching-learning process, and the learning leads to an active 
acquisition, processing and  structuring of experiences. However, the 
effectiveness of co-curricular activities in terms of skill development will depend 
completely on what kind of process is adopted to plan and organize the activities. 
The following pages contain the details of the process of planning and 
conducting ten co-curricular activities. 
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"OC. Making 


Negotiation 
Skills 


Objectives 


| To provide information to students оп physical, physiological, 


psychological and social changes and developments during 


adolescence; 
2. To impart basic information about HIV/AIDS/STDs particularly in 


respect of transmission, symptoms, prevention and care of affected 


5. 
да 
* 


persons; 

5: To make them aware of the situations leading to drug abuse, its 
consequences and ways of preventing drug abuse; 

4. To clarify myths and misconceptions regarding sex and sexuality, 
HIV/AIDS and drug abuse; 

5: To develop among adolescents ability to apply thinking skills in respect 


of ARSH concerns; and 
6. To create an enabling environment in the school for organizing 


learning experiences on adolescence education. 


РРРРРРРРР 


РРР 


Тагае! Сгоир 


Adolescents students studying in classes VII-XII. 


Facilities Required 


(i) А Question Box made of cardboard or wood or tin, with a slit like 
opening in its lid. 
(1) Appropriate space, a big classroom or a hall where all students may be 


accommodated. 
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Time 


» 


One/two hours, preferably once a fortnight / a month. 


4444444. 


Process 


(i) For initiating Question Box activity, it is essential to introduce the 
or the 


é 


subject of this activity to students. Trained teachers 
Principal/Head of the school or some Expert in ARSH may address 

students to create appropriate environment and encourage them to ask 

questions relating to ARSH issues. It may be done during the morning 

assembly or anytime when all students of concerned stages / classes 

are present. 

(ii) A Question Box may be placed either in the Room of the 
Principal/Head of the school or Teachers’ Room or at any other safe 
and accessible place. 

(iii) ^ Students may be asked to write their questions/problems relating to 
ARSH on a small sheet of paper without mentioning their names and 
put that sheet of paper in the Question Box anytime during the 
working hours of school. 

(iv) The trained teachers may monitor the process of questions being put 
by students in the Question Box. In order to ensure that a large 
number of adolescent students put questions in the Box, they may be 


encouraged to do so in morning prayer meetings or through the 


IFUTETTPESTEFEF 


ὁ ὁ ὁ ὁ ὁ 


cooperation of concerned class teachers at regular intervals. 
(v) This activity, organized for students of all the classes from VII-XII 


together, may be more useful. However, if there is some difficulty in 


Ге 


[| 
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doing so because of the lack of a big room or a hall or for any other 


αι ` 
ω 


reason, ሺ may be organized stage wise - upper primary/secondary/ 


о 


higher secondary - or even class wise. 
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(vi) 


(vii) 


(viii) 


(ix) 


(x) 


(xi) 


(xii) 


(xiii) 


To begin with the teachers may organize Question Box activity 
separately for boys and girls, if the school administration thinks it 
necessary. 

Once adequate number of students put their questions in the Box, the 
trained teachers will sort out the questions. They should classify the 
questions into different categories related to broad areas, like process 
of growing-up, HIV/AIDS and drug abuse. There may be some 
common questions also. 

After sorting out questions the teachers may decide about the kinds of 
expertise required for answering those questions, They may take the 
help of Experts in reproductive health, Professional Counsellors or 
Professionals working with NGOs, those who are locally available. 

А convenient date and time may be fixed for the question — answer 
session, in which all the questions of students may be answered. 
Parents and opinion leaders may also be invited to these sessions. 
While concluding the question-answer session, the trained teachers 
may summarize the entire discussion. 

After one or two sessions, efforts may be made to enhance the quality 
of participation of students by making sessions more interactive. It can 
happen if students are encouraged to ask supplementary questions on 
the concerned issues. 

Students may be encouraged to respond to questions. Moreover, 
some of the students may be identified in the beginning of the session 
and given the responsibility to summarize the discussion. Other 
modalities may be adopted to ensure active involvement of a large 
number of students. 

Some questions asked by students may be very personal. Such 


questions may be answered in consultation with Professionals. 
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(xiv) Question Box activity should be directed towards creating ап enabling 
environment in the school. Therefore, all the teachers of the school 
should be involved in it. Efforts should also be made to involve parents. 

(xv) During the entire process of organizing this activity the trained teachers 
should be able to identify certain adolescent students who may require 


counselling. 


Feedback 


On the completion of the activity each time, certain specific steps may be 
taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 


. Were all the steps mentioned above taken while organizing this activity? 


=ч 


2. How many question slips were dropped in the Question Box? 

3. How many questions were focused on each of the major components of 
adolescence education? 

4. How many students (class-wise), teachers and others were present? 

5. Were outside experts/professionals invited and if "yes", from which 
agencies/institutions? ' 

6. Did students open up and actively participate in the discussion? Did they 
ask supplementary questions orally during the question-answer session? 

7. How many questions were not answered, because of their sensitive and 
embarrassing content or any other reason? 

8. Can it be said that the session contributed to the development of the 
ability among students to apply thinking and communication skills in the 
context of ARSH issues? If "yes", how? 

9. Was any change noticed in the school environment or among students in 
terms of their behaviour relating to ARSH concerns after this activity was 


organized on three or four occasions? 
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ACTIVITY: 2 


ROLE PLAY 


Assertiveness 


Negotiation 
Skills 


Problem 
Solving Skills 
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Effective 
Communication 


Decision 
Making Skills 


Objectives 


1. To make students understand and appreciate the implications of 
interpersonal relationships within the peer group; 


2. To make them aware of harmful consequences of risky situations and 
behaviours: and 


3. To develop in them negotiation skills, problem solving and decision 


making skills to manage peer pressure and to say ' No' to risky 
behaviour. 


Target Group 


Adolescent students of classes VII — ХИ. 


Facilities Required 


Normal space and other facilities available in the school 
Time 
Forty minutes/One hour preferably once a fortnight/month 


Process 


1. Whereas the target group of this activity comprises adolescent 
students of classes VII — XII, it may preferably be organized for 


students of secondary classes. It will be more effective, if it is 


organized in smaller groups. 
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This activity may be focused on situations related to peer pressure that 

invariably leads to risky behaviour. 

3. While planning this activity, the teachers in consultation with students 
may identify relevant themes/issues and identify four or five students, 
adolescent boys and girls, to constitute a group. 

4. Specific role may be assigned to each member of that group. Each one 
of them must know and understand the specific ideas that he/she has 
to express while playing the assigned role. 

5. The group may be seated around a table. Any other format may be 
adopted. It should be ensured that the group is visible by the rest of the 
students who will constitute the audience. 

6. Role play may be preceded by a very brief presentation of its core 
theme. It should preferably be done by one of the students. 

7. Once all the members of the group have played their respective roles, 

the audience may be requested to make comments. The teacher or 


expert may summarize the discussion, focusing on skill application. 


Examples 


There may be a number of issues on which role play activity may be 
organized. Below are given some examples: 


Role Play – 1 


The role play will focus on managing peer pressure in the context of 
smoking. The teacher in consultation with students may assign the names and 
their respective roles to five students . They can be given the names as Vijay, 


Manju, Raju, Ashok, and Mujib, and they may be assigned the following roles: 


Vijay is а smoker. He acquired this habit in the company of his friends when he 
stayed at a different place. He is keen that his other friends should also smoke. 
Не is saying to Mujib and Мапи " Hello Mujib ! Hello Manju ! | have got 
cigarettes, come and have a smoke". 


Mujib has no reservations against smoking. He says, "Sure ! thanks, that's great. 
Let me try. Many a time | had a desire to smoke. | am always fascinated 
whenever | see adults smoking". He is also thinking that if he does not smoke, 
others would mock at him. He also starts smoking and offers the cigarette pack 
to others. 


Manju is convincingly against smoking. She says, : "No chance, | do not need to 
smoke to prove that | am an adult and as bold as a male. | know that smoking is 
bad for my health as well as for others. | would not like to prove my adulthood at 


the cost of my health." 


Ashok is not very sure about taking a stand on smoking. He thinks that smoking 
one cigarette may not harm a person, But at the same time he does not want to 
involve himself in smoking. He is afraid that his action may make him a habitual 
smoker in the long run. He, therefore, out rightly says "no" to the cigarette offered 
by Vijay. 


Raju knows that smoking may harm him, but he does not want others to think 
that he is not a part of the group, and hence he gives in. He says, "Although | am 
not well, | would like to smoke. Otherwise you may think that | am not brave 


enough to be a part of the group". He takes one cigarette and starts smoking. 


1. When the teacher is assigning students their respective roles, he/she should 
make it clear to each one of them that while attitudes of all the characters are 


already defined, they should expand on these roles. There will not be a 
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written script. The students should prepare their respective scripts and play 
their roles. 
2. After the role play, the audience may be requested to discuss the points 


made by different actors. The teacher or expert may summarize the 
discussion. 


Role Play - Il 


1. This role play focuses on the impact of HIV on the infected persons. It may be 
conducted by involving students of upper primary classes. A minimum of 
three face-masks are needed for this activity: one for influenza, one for 
pneumonia and one for HIV. It is fun for students if "the body" and the 
"Warrior T-Cells" also have masks or costumes. Students may make their 
masks and costumes during Art classes or bring those from home, if they 
have. 

2. This role play may be staged along with other items on Annual Day or any 


other such function in the school. 


чө 


The teachers may select students who can act on stage. They along with 


selected students may prepare a skit on the lines given below: 


a) One child will represent "the body" and will stand in the centre on the 
stage. The child artist should express the following idea both by words and 
action: 

"Each one of us has an immune system which defends our body against 
a range of infections. Some of the cells that we have in our immune 
system are called " T-Cells". The same words or sentences may not be 
stated by the child, but these ideas must be expressed." 

b) A group of students will form a circle around "the body" by joining hands 
and facing out. These student artists should express the following idea in 


the language and the way the teacher thinks it appropriate: 
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"We now have a healthy body, with an effective immune System to protect 
it against infections. What happens when a virus attacks the body and the 
immune system protects it?" 

с) One student wearing the influenza mask will try to attack "the body". The 
Warrior T-Cells will fight off the influenza virus and prevent it from harming 
"the body”. The following idea should be conveyed through the stage 
artists: 

"When we have an effective immune system, it is able to protect the body 
from influenza virus." 

d) Another student wearing the HIV mask will approach "the body". The 
words and action on the stage will express the following ideas: 

"We now have another virus in our society called "HIV". It is different from 
other viruses. When it infects, the immune system becomes incapable of 
protecting "the body". 


As the student wearing the HIV mask touches the Warrior T-Cells most of 
students on the stage surrounding “һе body" disappear one by one until 
there are only two or three students representing Warrior T-Cells left to 
protect "the body". The student wearing the HIV mask now stands very 
close to "the body". 


(e) The student wearing the pneumonia mask approaches "the body". When 
this virus comes along, it finds a depleted immune system and, therefore, 
finds it much easier to attack "the body", because there are only a few T- 
Cells left to fight it. "The body" is pulled down on the ground. 


Some Role Play Situations 


Some role play situations are given below as examples. Students may be 
asked to suggest different role play situations. The details of such role plays 
may be finalized by teachers and students. 
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Situation : | 


In a marriage party some adolescents in a group are drinking. But one of 
their friends does not join them. They persuade him to the extent of pestering 
on him to drink. He knows that drinking is bad for human beings. He really 
does not want to do so but at the same time wants to be in the company of 


his friends. How would he tell them ‘по’, even though his friends are pestering 
him to do so? 


Situation : Il 

The role play may focus on a situation where five or six boy students are 
standing at a bus stop. Apart from this group two girls are also waiting for a 
bus. One or two of the boys start teasing one of the girls. The other girl also 
gets scared. Two boys of the group do not like the behaviour of their friends 
and try to persuade them not to tease the girl. How would they do so? 


Situation : Ш 

There may be а situation where parents are worried about spending 
much more time with his friends. Son does not like the interference of his 
parents in his personal life. Their daughter also does not like the way parents 
interfere with her personal matters. The role play should focus on the tension 
created by the interpersonal relationships between parents and adolescents 
and focus on skills to manage relationships in a desirable manner, in which 
parents respect the independence and privacy of their adolescent children 


and the latter respect the caring role of parents. 


Situation : IV 

There may be a situation in which a closely known person starts 
misbehaving with an adolescent girl. The girl understands his behaviour and 
intensions and tries to come out of that situation. The role play on this 


situation may focus on negotiation skills. 
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Feedback 


On the completion of this activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 


(i) 


(ii) 


(iii) 


(iv) 


(v) 
(vi) 


(vii) 


(viii) 


(ix) 


What was the theme/issue of the role play and what major ideas were 
shared by the role players? 

At what stages of organizing the activity, right from the stage of its 
planning, were students involved? 

How many students (class-wise), teachers and others were present 
when the activity was organised? 

How many outside experts/professionals were invited and from which 
agencies/institutions? 

How many students made comments/observations after the role play? 
Were all the steps mentioned above taken while organizing this 
activity? 

Did students playing their respective roles apply communication and 
negotiation skills appropriately? 

Whether there was gradual improvement or decline in the participation 
of students? 

Was any change noticed in the school environment or among students 


and teachers as an outcome of this activity? 
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ACTIVITY: 3 


МАЦЈЕ οι ΑΒΙΕΙΟΑΤΙΟΝ 


Values are normative: 
persons. act upon веле Е ой 
individual behaves or or takes decision 

note that a value ca can not be said t 
bad. It is, theref B 16 


clarifi cation ος 
ርሻ 


abli 


Wholistic 
Perception 


Interconnected 
_ Skills 


Decision Problem 
Making Skills Solving Skills 


Objectives 


tte ር О promote among students healthy attitude and responsible 
behaviour towards ARSH issues; 
23 To provide them opportunities to explore their own values and attitudes 


related to these issues; and 


3. To develop in them thinking, decision-making and problem-solving 


skills. 
Target Group 
Adolescent students studying in classes VII - ХИ. 
Facilities Required 


Normal space and other facilities available in the school. 


Time 


One hour preferably once a fortnight / month. 


Process 


iP Value clarification activities may be organized for all the students from 
classes VII-XII. It may be more effective, if it is organized for a smaller 


group, say one class. 
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If the activity is to be organized for all students ог stage-wise, a small 


group of 20-25 students may be actively involved in the activity and 
the rest may be the audience. 

If it is to be organized class-wise, the entire class can be actively 
involved in this activity. 

There are a number of methods by employing which value clarification 
activities may be organized. The details of two specific methods are 


given below: 


A. Discussion 


(i) 


(iii) 


(vii) 


The discussion method may be used to critically examine different 


points of views on a specific statement. Some may agree with the 

statement, some may disagree and some may not be sure to take a 

definite position. 

The teacher, therefore, will write ‘Agree’, ‘Disagree’ and ‘Not Sure’ 

on three separate sheets of papers and stick each sheet on different 

walls of the Room where students will be involved in this activity. 

The teacher will read the statement aloud or write the statement on the 

Writing Board. 

The teacher will ask each student of the group/class whether he/ she 
agrees or disagrees with the statement or is not sure to take a definite 
stand. 

Students will be asked by the teacher to stand near the respective 
sheet on the walls according to the stand they will take. 

When they have responded to a statement as directed, there will be a 
few students standing at each of the three positions. 

The teacher will ask every student of each of the three groups to 


explain why he/she agrees or disagrees or is not sure. 
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(viii) They should not argue/discuss, but listen to others views, even if 
different from their own. 

(ix) ^ Every major idea expressed by each student has to be noted down by 
the teacher on the Writing Board. 

(X) The teacher should emphasize the importance of responding to the 
first reaction and acting accordingly. Once a student says that he/she 
agrees or disagrees or is not sure, he/she should stick to that view and 
should not change his/her stand during the course of discussion. 

(xi) Тһе teacher will take care that students make their points in favour of 
their respective stands. They should not argue or contradict the views 
expressed by others. 

(хі) Іп the end the teacher will summarize the entire discussion and also 
point out how one justifies one's thoughts, feelings and actions. It is 
also necessary to state the strengths and weaknesses in respect of 


thinking, communication and social skills of students. 


Suggested Statements 


Some suggested statements for teacher training programme and for 
students' activity, on which discussion can be organized, are given below. How 
many statements should be discussed at both the levels, will depend on the 


availability of time. 


Statements for Teacher Training 


a. Adolescence education should be imparted to all the students, both 
boys and girls, at the secondary stage. 
b. Use of condom for preventing HIV/AIDS and unwanted pregnancies 


should be taught to students of secondary stage. 


P 


= 


`à 


Ελ Ελλ. κ... 


7999999 


22299999 


= | 


ЖЕЛДЕ 


> 


If unmarried persons come to know that they have HIV, they should not 


get married. 

Alcohol should not be sold to person 
Men should make important decisions because men 
acting while women act based on their emotions. 
Husbands and wives should share the housework including child care. 


es and drug user are responsible for the spread of AIDS. 
posite sex аге 


s under the age of 21. 
think before 


Only prostitut 
Adolescents who feel attracted towards the ор 
undisciplined and spoilt. 

Safe sex should be taught to all young peo 


Women with HIV/AIDS should not have children. 
hould not be allowed in schools. 


d and he must be 


ple in schools. 


HIV infected students/teachers 5 


Ка boy masturbates, he has a degenerated min 


punished severely. 


The married life can be successful only when husband is dominant and 


the wife is totally dependent on him. 
Men who solicit (pay for) sex are responsible for the spread of AIDS. 


There is no need to make adolescents aware of sex - related matters, 


ав it will promote promiscuity among them. 


Statements for Students’ Activity 


should abstain from sex until they are married 


Adolescents and youth 
but a girl should be a virgin 


It is okay for a boy to have premarital sex, 


when she gets married. 


d be right with me to be in the same classroom with someone 


И woul 


who has AIDS. 


Persons who have AIDS should not be allowed to work in factories, 


restaurants and hotels. 
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е. A young person can inject drugs once in a while without any risk of 


getting infected with HIV. 


f. Smoking/taking drugs is injurious to health and hence must be 
avoided. 

g. | have difficulty in saying ‘No’ to smoking/drugs when | am with my 
friends. 

h. Eve-teasing is a normal human activity which should not be taken as 


an undesirable behaviour. 


B. Storytelling 


Value clarification may also be attempted through storytelling. A small 


story laden with values may be selected by the teacher. And the following 


process may be observed: 


a. Students may be asked to express their opinion in respect of every 


character in the story and views expressed or behaviour demonstrated 


by each one of them. 
b. Students may be asked to evaluate the views, behaviour and role of 


each character. 

ο Teacher should note down the preferences and reasons for such 
preferences of every student on the writing board . 

d. After every student has expressed his/her preference and reason for 


such preference , the teacher may summarize all the views. 


e. The teacher needs to take special care so that he/she remains non- 


judgmental. No preference or view is either right or wrong, good or 


bad, desirable or not desirable. 
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f. Therefore, while summarizing, the teacher should articulate all the 


points of views made by students honestly and create an environment 
in which students continue thinking on all the points. 
g. The teacher can relate any value laden story . Below are given two 


stories. After reading/narrating these stories, the teacher can follow the 


process as suggested in respect of each of the following stories: 


Story – 1 


ώς መመር а 


Мапој is а student of class ХІ. His father saw him and his classmate Kuber 


smoking stealthly. When he came back home, his father scolded him and 


advised him to avoid the company of friends like Kuber. This was not the only 


occasion when he felt hurt with the behaviour of his father. As he thinks his 


e with his personal life quite often. They do not like him going to 


parents interfer 
t he does 


r on picnic with his friends. They are very careful to ensure tha 


movies о 
es. In order to 


have any relationship with girls, even if they are his classmat 


not 
ever he has to go to 


avoid the anger of his father, Manoj has taken to lying, when 


a movie with his friends or to be with his female classmates. He is quite often 


advised by his parents not to see programmes on certain ‘forbidden’ TV 


channels. 


Manoj envies Kuber, whose parents do not interfere with his life at all. Even 


d the last examination, his parents did not chide him. In fact they 
s do not 


when he faile 
tried to pull him out of his depression. As Kuber tells, his parents perhap 


n know that he smokes and also drinks occasionally. They do not oppose any 
y know that Kuber 


eve 
| of his decisions. They are not bothered even though the 


spends a lot of time with his girl friends. He enjoys the luxury of having a T V set 


in his room and watches programmes of his choice without any parental fuss. 


un 
ፌስ 


У 


After reading aloud the story, the teacher may ask students to express 


their views on the following questions and give justifications for their 


views: 
Are the parents of Manoj justified in scolding Manoj for smoking? 


Manoj feels that his parents interfere with his personal life quite often. 


Do you agree with him? 


Do you think that Manoj's parents should continue what they are doing 


to ensure that he grows up as a responsible adult? 


Do you think that Manoj is doing right when he tells a lie to escape the 


anger of his parents? 
Are Kuber's parents behaving like responsible parents? 


Without any interference from his parents is Kuber growing up 


properly? 


According to you, what kind of parental behaviour helps children grow 


up properly during adolescence? 


When students express their views, the teacher should write main 
points put forth by every student on the Writing Board. 
The teacher should not pass a value judgment on the points made by 


students. 
At the end the teacher should summarise the discussion highlighting 


the divergent views on value-laden issues. 
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Rahul lost his father when he was just a child. He is a young man now and lives 
with his mother. He works on a senior position in a Factory. Sonal is a bright 
young lady and works ina Science Research Lab. She resides in a hostel which 
is in the neighbourhood of Rahul's house. Rahul and Sonal are very close friends 
and both have an intense desire to marry each other. 


But there are problems. Rahul is HIV positive. It was detected during a routine 
health check up conducted in the Factory where he works. The Managing 
Director of his Factory has taken a decision to remove him from service, as he is 


HIV infected. 


Sonal also has a problem. She is pregnant. She was in love with Vikram, her 
colleague in the Research Lab and that relationship resulted in her pregnancy. 
Vikram went abroad two months ago. Just after a month of his departure she 
came to know that he had ditched her. Sonal was under severe depression. 
That's when she came closer to Rahul and both started liking each other. 


r does Sonal know that Rahul is 


Rahul does not know that Sonal is pregnant, no 
d by both of them, knows that 


HIV positive. Doctor Khurana, who is consulte 
Rahul is HIV positive and Sonal is pregnant. But he does not divulge it to either 
of them. Rahul's mother is excited to know that he and Sonal want to marry each 
other. Although she knows that his son is HIV positive, she persuades him to 
marry Sonal as early as possible so that they may have a child. 


7 After reading aloud the story the teacher should ask students one 
by one to rank the behaviour of all the characters in the story on а 1 
— 5 rank scale. Rank 1 goes to the character whose behaviour is 
adjudged the best and Rank 5 to the character whose behaviour is 
the worst according to the student. 


Once the ranking by students is over, the teacher should ask each 
student to justify the rank given to each of the characters. 


The teacher should write main points put forth by every student on 
the Writing Board. 


The teacher should not pass a value judgment on the points made 
by students. 
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> At the end. the teacher should summarise the discussion highlighting 


the divergence of views on value-laden issues. 


Feedback 


On the completion of the activity each time, certain specific steps may be 
taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 


(i) How was the activity planned? Were students involved in the planning 
process? 

(ii) Were а! the steps mentioned above taken while organizing this 
activity? 

(ii) Ном many students (class-wise), teachers and others were present 
when the activity was conducted? 

(iv) Did students actively participate in discussion. Did they take definite 
stand on value issues and did they justify their respective stands 


effectively? 
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(ν) Did it appear from the discussion that students were appreciating 
various value options of a particular issue? 

(vi) Іп respect of story telling did students take different value positions or 
were they taking value positions according to the prevalent norms? 

(мі) Сап it be said that while participating in the discussion students 
displayed appropriate use of thinking, communication, decision-making 


and problem-solving skills? 
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GROUP DISCUSSION 


Examining 
Alternatives 


Decision 
Making 


Negotiation 
Skills 


Interpersonal 
Communica - 
tion 


| Communication 
Skills 


Interconnected 
Skills 


Assertive 
Skills 


61 


(o 
(Om 
(Om 
a 


= 
a 
а 
а 
- 
Е 
~ 


a 


= 


> 


» 


ál 


7-1 
e / 


- 


94%224424444444444. 


я: 


1% 


— — 
ጋ 


T 


| 


ve 


— 


] 


፦፦. 
2 


90000004 


Objectives 


1. То develop among students creative and critical thinking on ARSH 


issues; 
2: То promote among them healthy attitude and responsible behaviour 


towards ARSH issues; and 


3 To develop in them interpersonal communication skills, particularly 


assertive skills and negotiation skills, to manage these issues. 
Target Group 
Adolescent students studying in classes VII - XII 


Facilities Required 


(| Appropriate space, а big class room or a hall, where all students may 
be accommodated ; and 
2: Proper seating arrangement for 4 - 5 small groups and the audience. 
Time 
One hour preferably once a fortnight/month. 
Process 
1; The trained teachers may рап this activity in advance deciding about 


the number of groups and students to be included in those groups, 


topic on which discussion will take place, formation of groups, date and 


time of this activity and experts, if required, to be involved in this 
activity. 

. This activity may be organized for all students studying in classes VII — 
XII together, though it may be more effective, if organized for the 


secondary stage. 


4. Parents, opinion leaders and media persons may also be involved. 


5. The topic for group discussion is to be focused on adolescent 


reproductive and sexual health (ARSH) issues: process of growing up, 
HIV/AIDS and drug abuse. A suggestive list of topics is given at the 
end of this section. 


. Teachers may constitute 4-5 groups by observing the following norms: 


There will be 4 students in each group. 


m 


b. If the activity is being organized for all students, each group will 
consist of students of all the stages/classes. 

c. If it is organized stage-wise, all classes of the concerned stage will 
be represented in groups. 

d. Groups must contain both boy and girl students if the school is co- 
educational. Every group may have both boys and girls or there 
may be separate.groups for boys and girls. 

e. The rest of the students, who do not constitute groups will be the 


audience of the group discussion. 


. The activity on group discussion should be organized by observing the 


following procedure: 


a) Members of each group are to be adequately briefed by the 
teachers in respect of the topic for group discussion and the way 


each should conduct itself. 
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b) The teachers may assign different dimensions of the topic to 


s. The concerned groups should focus only on the 
c may 


different group 
d dimensions of the topic. The dimensions of the topi 


assigne 
section. 


be identified on the pattern suggested at the end of this 


8. Groups may be specifically briefed that the each group will present one 


point of view on the topic. Each member of the group will deal with one 


dimension of that point of view. One member of the group will not 


contradict what other member has said, rather she/he will substantiate 


that point. 


9. The.time allocated for each group will be very short, may be only 10 


minutes. Within the decided time, each member of the group will have 


to make his/her point. It will be essential for each member of the group 


to express his/her opinion. 


e made their points, the audience may 


40. When all the groups would hav 
the ideas 


be requested to ask questions or make comments on 


expressed by different groups. The concerned group may like to 


respond. 


11.The event may be summed up by the concerned teachers ог invited 


experts. 


students may be identified by the 


12.Оп some occasions, one or two 
d to present the summary of the 


teachers to act as Rappoteurs an 
group discussion at the end. 


Suggested Topics 


uggested below. The dimensions of only two 


Some topics are being S 
d specify 


topics are detailed out. The teachers may select some other topics an 
various dimensions of the selected topic on these lines. 
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Тор!с Dimensions 


4. Adolescence Education should be 1. Its need in view of the problems 
imparted in schools. adolescent confront. 


2. ts need because there аге по 
authentic sources for providing 
accurate knowledge. 


3. It is not required as social and 4 
cultural environment have been p 
taking care of this area since long. 


4. Knowledge related to reproductive 
and sexual health will lead to = 
experimentation and spoil school 
and social environment. 


2. The spread of AIDS in India is not 


alarming. 1. Based on the existing data the 
AIDS situation in India is very 
serious. 


2. Since the present AIDS situation is 
projected on the basis of data 
related to high risk behaviour and 
there are a few more serious 
diseases, the hype for AIDS is 
unjustified. 


3. Whether alarming or not, because 
of the absence of any vaccine or 
medicine AIDS is a matter of great 
concern. Individuals should know 
the modes of HIV transmission, its 
myths and misconceptions. 


4. Prevention and control of HIV 
transmission, care of HIV infected 
persons/AIDS patients. 
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3. HIV transmission is more a social problem than a medical problem. 


4. Adolescents are problems for the society. 


5. Changing relationships of adolescents with parents and the opposite sex. 


6. Adolescents are in urgent need of an education for skill building. 


7. There is no need of a change in the gender roles in a family traditionally 
assigned by the society. 


8. Peer pressure is the main cause for drug addiction among adolescents 


Feedback 


On the completion of the activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 


(i 


(ii) 


(ii) 


(iv) 


(v) 
(vi) 


How many groups were formed and how many students (Male & 
Female) constituted each Group? 


How many students (class-wise), teachers and others were present as 


audience? 

What was the topic of Group Discussion and what were the major 
dimensions that were covered? 

Did students actively participate in discussion? Did they ask questions or 
made observations/comments? 

Were all the steps mentioned above taken while organizing this activity? 
What were the skills employed by students, while participating in the 


discussion? 
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ACTIVITY: 5 


DEBATE 


any issue. Debate is usef 
a topic or an issue fro 
debated should have. ‚ posit 
argued for and against ከሃ 5 
to the development of thinking 


Information pis rd 
Gathering ware 


Examining Communication 
Pros & Cons Skills 


Interconnected 
Skills 


Decision Problem 
Making Skills Solving Skills 
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Objectives 


1. To provide students an appropriate forum for probing and clarifying 
ARSH issues: and 


2. To develop in them thinking and communication skills related to 
ARSH issues. 


Target Group 


АП students of classes VII — XII 


Facilities Required 


A large class room or a hall 


Time 


One hour / One and a half hours once a month or two months. 


Process 


1. The teachers may plan this activity well in advance, identifying specific 


topic for the debate. 


2. This activity can be organized in two phases; in the first phase the 
debate can be organized in every class and the best team in each 
class may be selected. Each team will consist of two students: one 


speaking for the motion and the other against the motion. 
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3. In the second phase the best team of each class may be involved in 


the debate organized at the school level. 


4. Parents, opinion leaders and media persons may be involved in this 


activity to be organized at school level. One of them may be requested 


to chair the debate. 


5. Two- three suitable persons may be identified as Judges/Members of 


the Jury. 


6. Judges/Members of the Jury will finalize the criteria for evaluating the 


performance of each debater and each team. 
7. When all the teams present their points of view, audience may be 


requested to ask questions or seek clarifications and the respective 


participants may answer those questions. 
8. The winners in the debate may be awarded for motivation. 


9. The chairperson may summarize the discussion. If it is felt by teachers 


or any other person in the audience that some relevant information ог 


views are not covered, they may make their points. 


Some suggested Topics for Debate 


In the opinion of the House :. 


5 Needs of adolescents have been ignored in our society since ages 


+ Existing socio cultural norms have adverse impact on the growth and 


development of adolescents 
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> The present generation of adolescents is increasingly becoming 


irresponsible. 
+ Тһе hype against HIV/AIDS in India is unnecessary. 
4 Gender equality is the key to a healthy and happy family life. 
+ Peer pressure is the sole cause for drug abuse among adolescents. 
< All school students should be imparted adolescence education. 


4 Electronic media is spoiling the youth of today 


Feedback 


On the completion of the activity each time, certain specific steps 
may be taken to get the feedback. The concerned teacher(s) may prepare 


a statement on the following: 


(i) What was the topic of Debate? 

(ii) Ном many teams and from which class participated in the Debate $ 

(іі) How many outside experts/professionals were invited to act as 
judges ог to preside over and they belonged to which 
agencies/institutions? 

(iv) Did students actively participate in discussion after the debaters 
made their points? Did they ask questions or any other questions ? 


(viii) What were the dimensions of the topic that debaters did not cover? 
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ACTIVITY: 6 


CASE STUDY 


Examining Social 
Pros & Cons Awareness 


Thinking 
Skills 


== Awareness 


Interconnected 
Skills 


Interpersonal Negotiation 
Skills ~ Skills 


Objectives 


1: To develop healthy attitude towards sex and responsible behavior 
towards the opposite sex in consonance with the positive Indian 


socio cultural values; 


2. To assist students to understand possible effects of AIDS and to 
help them develop positive attitude towards matters relating to 
HIV/AIDS; and 


Э; To develop skills to assert апа avoid potentially risky situations, 


including skills to resist persuasion for the abuse of drugs. 


Target Group 


Adolescent students of classes VII — XII. 


Facilities Required 


Normal facilities available in the school. 


Time 


One hour, preferably once a fortnight/month. 


Process 


1. This activity may be conducted class wise. 


2. The teacher should ensure that every student of the class participates 


in it. 
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3. The teacher should make preparation for conducting this activity well 


in advance. 


4. The teacher should select simple, realistic, useful and short case 
studies published in newspapers, magazines, newsletter and other 


materials. While selecting the case study, the age of students must be 


considered. 


5. The teacher should read out a case study to student very slowly. 


6. After reading out the case study the teacher may ask certain questions 


to facilitate a discussion among students. 


7. The teacher should ensure that an animated discussion takes place 


and all aspects of the case study are covered. 


8. While conducting this activity the teacher should take special саге, 50 


that she/he does not pass a value judgment. 


Examples of Case Studies 


Some examples of case studies are given below: 


Case Study : | 


"Ramesh is very critical in the hospital. He attempted to commit suicide 
because of his depression resulting from his bad performance in the 
examinations. He is a bright student but he has not been doing well in 
examinations ever since he joined class IX. No body knows the exact 
reason for the situation in which he was entrapped. For quite some time 
there has been a marked change in the behaviour of Ramesh His parents 


feel that he has been spending much more time with his friends and 
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classmates and по! concentrating on his studies. He would sharply react 
to the interference of his parents." 


After reading the case study aloud, the teacher should write the following 
questions on the Writing Board of the class: 


• What may be the reasons for sudden decline in the academic 
achievements of Ramesh? 

e Is it that his overindulgence in the opposite sex, his class mates or 
friends, affected his concentration in studies? 

e |5 that ће tension-prone relationship with his parents adversely 
affected his studies? 

е ls it that he started devoting a lot of time with his friends, which led to 
his bad results ? | 

е [30 you approve Ше step taken by Ramesh 7 

e |f you feel that he should not have taken the extreme step, what else 


he should have done ? 


Case Study : ΙΙ 


"Mohan died of AIDS recently. After his death, no one visits his wife and 
children, not even to console them. People feel that he must have done 
some immoral act, and that was how he was infected with HIV. Some 
people are suggesting that Mohan's family may be driven out of village, as 
it may have very bad impact on others." 


After reading the case study aloud, the teacher should write the following 
questions on the Writing Board of the class: 


e Why are people behaving like this? 
* Do you justify people's behaviour? 
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e What are the other options for Mohan's wife and children and also for 


the villagers? 


e What are the possible consequences of each of the options which you 


express? 


Feedback 


On the completion of the activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare а statement 


on the following: 


4. In which class/classes the Case Study activity was conducted? 


2. Did students actively participate [በ discussion? Did they ask 
N 


questions? 
== 


3. Were а! the steps mentioned above taken while organizing this 


activity? 


4. Can it be said on the basis of participation of students in discussion 


that they employed thinking, communication and empathic skills 
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ACTIVITY: 7 


PAINTING / POSTER COMPETITION 
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Information Creative 
Gathering Expression 


Creative 


1 Thinking Skills 


Interconnected 
Skills 


Social Awareness 


Communication 
Skills 


Skills 
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Objectives 


‘he To involve students in painting/poster preparation activity. as a 
useful way of generating interest among them and motivating them 


to collect information on matters relating to ARSH issues; 


2: To provide them an opportunity for creative expression as a 
medium of communicating a message through visual experience; 


and 


9i To promote thinking and communication skills among them. 


Target Group 


All students of classes VII — ХИ. 


Facilities Required 


Facilities concerning activities on art education that are available in the 


school. 
Time 
One hour, once in three months. 
Process 


1. Invite students of upper primary, secondary and higher secondary 
classes to participate in On-the-Spot Painting/Poster Competition on 
any of the topics related to the process of growing up, HIV/AIDS and 


drug abuse. It may be organized stage-wise. 
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While inviting students it is to be emphasised that the purpose of the 


№ 


activity is not to involve them in competition but to provide them an 
opportunity to express their ideas and feelings on the given topic. 


Give them 15 days for going through various materials related to the 


= 


theme and its different dimensions. 
Decide a date on which the competition may be held. 


Organize the painting/poster competition separately for secondary/ 


e 


higher secondary and upper primary stages. 
The teacher may discus for about 15 minutes with the group/groups 


about the theme selected for the competition and its dimensions. 


о 


Preferably the talk may be aided with some visual materials. 
7. Arrange all art-related materials like colours, papers, brushes, etc. 
Alternatively, students may be asked to bring art materials themselves. 


ሪዕሪሪሪሪሪሪሪሪሪሪሪሪሪ።ሪ፡ 


8. Allow them to do painting for one hour. 

9. Invite a panel of judges for evaluation and selection of best paintings 
from each group. 

10. Judges may decide about the criteria for evaluation of paintings/poster 
posters. 

11.Every student may be asked to explain her/his painting with reference 


to the theme. Other students may be encouraged to ask questions and 


concerned student should respond to them. 
12. Winners of every school stage may be awarded for motivation. 
13. The selected paintings/posters may be exhibited at appropriate places 


in the school premises. 


[ЕТЕГІ 


Feedback 


On the completion of the activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 
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(i) 
(ii) 


(iii) 
(iv) 


(ix) 
(x) 


How many students (class-wise) participated in the activity? 

How many outside experts/professionals were invited and from which 
agencies/institutions? 

Were all the steps mentioned above taken while organizing this 
activity? 

How many paintings/posters theme/sub-theme-wise were prepared? 
How many students portrayed the theme appropriately and effectively? 


Did students explain there paintings properly? 
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ACTIVITY: 8 


ESSAY COMPETITION 


Inter — 
pretation 


Information 
Gathering 


Examining 
Pros & Cons 


Interconnectea 
Skills 


Communication Social 
Skills Awareness Skills 
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Objectives 


+ To involve students in essay competition as a useful method of 
making them reflect over various ARSH issues: and 


2. To help them develop thinking and communication skills. 


Target Group 


АІ students of classes VII — ХИ. 


Facilities Required 


Normal facilities available in the school. 


Time 


Forty five minutes /One hour, preferably once in three months. 


Process 
itt Essay competition may be organized either for all students of the 
school or stage- wise or class-wise. 
2. The topic for the competition may be notified well in advance, so 
that students get adequate time to prepare themselves. 
3. Adequate seating arrangements may be made, so that all students 


participating in the competition are comfortably accommodated. 
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Essays written by students may be evaluated by а Panel of qudges 
consisting of teachers / outside experts. 


Winners may be awarded for motivation. 


Award winning essays may be read out by students in respective 


classrooms. 


Award winning essays may also be printed in the School Magazine 
or the Newsletter of the concerned State Population Education Cell. 


Suggested Topics 


+ Adolescence- An Important Phase of Life 
2. Abuse of drugs is fatal 
3. AIDS: An Epidemic 
4. Control and Prevention of HIV/AIDS 
5 Respect for girls is respect for human dignity 
6. Education of Adolescents in Reproductive Health by Parents 
ti Abstinence 
Feedback 


On the completion of the activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 
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How many students (class-wise) participate in the activity? 

Was there any expert/professional invited for the activity? If yes, from 
which agency/institution? 

Were all the steps mentioned above taken while organizing this 
activity? 

How many students dealt with the theme appropriately and effectively? 
How many essays were read out by students in their respective 
classes? 

Did the presentation of essays in classes lead to discussion? If yes, 


how many students participated in the discussion? 
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QUIZ CONTEST 


Interpersonal 


Information 
Communication 


Gathering 


Determining Assessing 
Accuracy Alternatives 


Interconnected 
Skills 


Effective 
Communication Interpersonal 
Skills Skills 
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Objectives 


1: To create awareness regarding ARSH issues among students and 


to motivate them to collect comprehensive information on related 


issues: 


2: To develop in them creative and critical thinking as well as 


communication skills. 


Target Group 


All students of classes VII — ХИ. 


Facilities Required 


A large classroom or a hall, having adequate accommodation for 


participants and the audience. 


Time 


One hour/ One and a half hours, preferably once in two months. 


Process 


Develop a Quiz-item pool by collecting questions from various 


መሕ 


sources. As ап example, а pool of some questions is given at the 


end of this section. 


2; Quiz contest may be organized for students of classes VII-XII 


together or stage-wise or class-wise. 
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If it is organized for all the students, 4-5 groups having 2-3 
members each may be constituted. These groups will participate in 


the contest. 


If it is organized class-wise, the whole class can be divided into 
three or four groups. These groups may be named as Team A, 


Team B and so on. 


It is to be ensured that both boys and girls constitute the groups, if it 


is a co-educational school. 
The Writing Board may be used as the Score-Board. 


One of the students may be identified as the Scorer and another as 


the Time Keeper. The teacher may act as the Quiz-Master. 


The Quiz-Master may select questions from the Quiz Item Pool and 
put them to each team turn by turn. A team may score two points 
for a correct answer. But, if the team is unable to answer the 
question, the other teams may be asked the same question. The 
team answering the passed on questions shall get a bonus point for 
the correct answer. Similarly, next team may be asked the next 


question. 


If the question is not answered by any team, it may be passed on to 
the audience. Іп case a member of the audience answers the 


question, some token prize may be given to her/him. 


After five or six rounds the Scorer may announce the name of the 
team with the highest score. That team may be declared as winner 


in the Quiz Contest. 
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11. The activity may be concluded by the remarks of the Quiz-Master 
who will highlight significant points of the subject of the contest 


having a bearing on different skills. 


QUIZ ITEM POOL 


A. Quiz Items 


When does adolescence start? 

. What is puberty? 

. What are the major changes during adolescence? 

What are the major phases of the adolescence period? 

How effective is the abstinence in respect of HIV/AIDS? 

By which age the gender identity in children is well established? 
. Which drugs have no medical use? 

. Whatis the full form of AIDS? 

9. What is the full form of HIV? 

10. What is the full form of STD? 

11. What are the sex hormones that are produced in females on the eve of 


„ NOOR YN > 


the onset of puberty? 


12.15 one drop of semen equal to 100 drops of blood? Yes/No 
13.15 taking bath during menstruation harmful? Yes/No 
14. Does the height of the girl stop after menstruation? Yes/No 


15. Can STDs be cured if the infected male has sex with a virgin? Yes/No 
16.Can girls get pregnant even if she has sex once? Yes/No 
17.15 STD an important contributory factor for HIV infection? Yes/No 
18.Сап a person get HIV by sharing needles ог syringes with some one 
who is HIV infected? Yes/No 
19.Can AIDS be cured, if detected early? Yes/No 
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pem Choice Questions 


of adolescence in reproductive and sexual health is necessary 


use 
S their reproductive health needs as a group have been | 


argely ignored. 


hey have become undisciplined and create problems in society. 


hey do not observe the norms which adults like. 


it will help them concentrate on their studies. 


js an example of gender conflict 


| indicates sex role stereotyping. 


E 1 is a fact of Ше. 
is a biologically deterministic argument. 


nts is correct in respect of the 


difference between physical maturation of girls and boys? 


- Girls usually mature earlier than boys. 
Most of the boys mature earlier than most of the girls. 
All boys and girls mature fully by age 13. 
There is no difference between physical maturation of girls and boys. 
r most adolescents their emotions 
are pretty stable. 

seem to change frequently. 

are completely unstable. 

are neither stable nor frequently changing. 
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5. AIDS is caused Бу 


a. 


b. 
С; 
а. 


Virus. 
Bacteria. 
Fungus. 


Protozoa. 


6. HIV is transmitted through 


a. 
b. 
ο. 
0. 
7. 


а. 
ከ. 
6. 
0. 


casual contact. 
eating together. 
blood. 

hand shake. 


HIV is 
blood-born organism. 
water-born organism. 
air- born organism. 
population- born organism. 


8. Sex of a body is determined by the 


a. 


b. 
с. 
ᾱ. 


egg from the mother. 
Hormones in the mother. 
Air-born organism. 
Population- born organism. 


9. During the menstrual periods, girls should 


a. 


b 
с. 
9 


not take part in sports ог exercise, as they become too weak. 


observe a normal routine, as it is not at all an unusual phenomenon. 


not take bath and change clothes. 
not associate themselves with the kitchen work. 
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10.A person with HIV infection may 
a. become insane. 
b. may seem healthy but infect others. 
c. become over-weight. 
d. тау not infect anybody till AIDS develops. 


11. Опе can know whether one has HIV infected by 
a. blood test. 
b. urine test. 
c. X-ray. 
d. stool test. 
12. Spread of STDs and AIDS is 
a. notat all linked. 
b. very closely linked. 
c. linked to some extent. 
d. 


very rarely linked. 


13.Опе way by which people can protect themselves from HIV/AIDS is by 


а not donating blood.’ 

b. not taking blood from professional donors without testing. 
c. not embracing a person with HIV. 
d. 


not eating with a person with HIV. 


C. True/False 


1. Increased hormone production is responsible for 


physical, sexual and emotional changes during 


adolescence. True/False 
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Abstinence is the only method of preventing HIV 


infection, which is 100% effective and has по medical 
True/False 


side effects. 


3. Gender roles are mostly determined by biological 


factors beyond our control. 


is the indication of an unhealthy mind 


5. Persons who are infected with HIV can look and 


feel healthy. 


6. AIDS can be cured if it is treated early. 


7. There is no harm in trying drugs just once. 


8. Amale who is infected with HIV, can transmit it to 


another person through his semen. 


9. Persons who are infected with HIV, can transmit 


it to another persons through their blood. 


10. An infected mother can pass 
on HIV to her unborn child. 


11. Drugs increase creativity. 


12. Persons who have sex only with their own spouse 


have no chances of getting HIV infection. 
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Attraction towards the opposite sex during adolescence 


True/False 


True/False 


True/False 


True/false 


True/alse 


True False 


True/False 


True/False 


True/False 


True/ False 


PP ን? ??ን?ፃ?ፃ??????ፃ???ገ??????ገ???ገ?]?ገ?ገገ?በ]?1በ- 


MEAN, 


13. 
—: 14. 
~ 

"9: 

hel 15. 
= 16 
d» 

» 

= fr 
m 

$ 18. 
= 

-2 19. 
== 

2 20. 
ES] 

тє 21. 
9 

. 

59 22; 
Е 

—9 

3 25. 
Е 

= 
ው 
— 
9 


Mosquitoes can transmit HIV from one person to 


another. True/False 
A woman can get pregnant the first time she has 
sexual relation with a man. True/False 
Child care is a skill determined mostly by heredity. True/False 
. A person can become infected with HIV by donating 
True/False 


(giving) blood. 


Person can reduce their chances of becoming infected 


with HIV by using condom during sexual intercourse. True/False 
People can be infected with HIV and not know that 
they have it till they are tested. True/False 
It is medically advised that students who have HIV 
should not be allowed in schools. True/False 
It is medically sound to allow people who have HIV 
to work in places that handle food. True/False 
Having sex with more than one can increase a 

True/False 


person's risk of getting infected with HIV. 


Smoking and drinking during pregnancy increase the 
risk of birth defects and other problems for the child. — True/False 


Eve-testing is the indicator of an unhealthy mind. True/False 
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24. 


25: 


26. 


27: 


28. 
29. 


30. 


GE 


32. 


33. 


Teenage girls have very low risk of miscarriage and 
birth defects in their babies as compared to 


women in other age groups. 


Treatment for gonorrhea and syphilis is simple and 


effective. 


А person may get HIV by hugging а friend who has 
HIV/AIDS. 


A person may get HIV by shaking hands with a person 


who has HIV/AIDS. 
AIDS is a contagious disease like common cold. 
There is no known vaccine to prevent AIDS. 


When a person has AIDS, his or her body cannot 


defend itself from certain diseases. 


All persons suffering from STDs are also suffering 
from AIDS. 


Not to allow a student with HIV to attend the school 


is an example of irrational discrimination. 


Drugs sharpen thinking and lead to greater 


concentration. 
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True/False 


True/False 


True/False 


True/False 


True/False 


True/False 


True/False 


True/False 


True/False 


True/False 
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34. 


psychological treatment. 


35. 


Drug addiction can be cured by medical and 


True/False 


To get rid of drugs, the addicted person has to have 


sustained self-determination. True/False 


KEY (QUIZ ITEM POOL) 


Quiz Items 
Adolescence starts at puberty. 
Puberty is the first external sign i.e. menarche in case of girls and 
seminal emission in case of boys. 
Physical, physiological, emotional and psychological changes. 
Early, middle and late. 

Hundred percent effective. 

3 years 

Brown sugar and ganja. 

Acquired Immune-deficiency Syndrome 
Human Immune-deficiency Virus 
Sexually Transmitted Disease 
Progesterone and Estrogen 

No 

No 

No 

Мо 

Yes 

Yes 

Yes 

No 
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B. Multiple Choice Questions 


1. (а) 


5. (a) 


9. (b) 


12.(b) 


C. True/False 


REN 
26፡41) 
p. (1) 
13. (F) 
ir. m) 
BP (T) 
25. (T) 
29. (T) 
33. (F) 


2. (b) 


6. (c) 


(Т) 


(Ғ) 


100 
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(Ғ) 
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8. (с) 


12. (6) 


28. 


32. 
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Ееедраск 


On the completion of the activity each time, certain specific steps may be 


taken to get the feedback. The concerned teacher(s) may prepare a statement 


on the following: 


_ How many students (class 


How many teams and from which classes participated in the Quiz 


Contest? 


How many students (class-wise, male & female) constituted the 


teams? 
How many questions and on what problems and issues were asked ? 


How many questions were focused on which major component of 


adolescence education? 
-wise), teachers and others were present as 


audience? 
How many outside experts/professionals were invited and from which 
agencies/institutions? 

Did students actively participate in the discussion. Did they ask 


supplementary questions or any other questions orally? 
How many questions were not answered, because of their sensitive 
and embarrassing content or any other reason? 

Were all the steps mentioned above taken while organizing this 


activity? 
What skills were employed by students, when they participated in the 


discussion? 
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TEACHER COUNSELLING 
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ACTIVITY: 10 
TEACHER COUNSELLING 


Assertiveness Effective 
Communication 


Problem 
Solving 


Negotiation Decision 
Skills Making Skills 


Васкагоипа 


Adolescence is a specific period in the process of growing up when 
adolescents experience significant physical, emotional and social changes. The 
changes that take place during the period are so rapid and varied that they fail to 
appropriately understand them. Although many adolescents pass through this 
phase without any apparent serious difficulty, a considerable number of them 
confront problems and many of them have traumatic experiences. This is so 
primarily because adolescents do not get answers to their numerous questions 
that creep in their minds regarding the rapid physical development, emotional 
upheaval and behavioural contradictions. Like many societies, sex is a taboo in 
the Indian socio-cultural setting also. Society does not provide them with 
channels for being adequately informed in this area. The adolescents generally 
do not get any advice and guidance regarding various aspects of reproductive 
health from their parents and teachers or any other group of professionals. 
Consequently they fall upon the peer group or cheap literature. Both these 
sources provide them inaccurate knowledge and generate in them more 
problems than solve any, reinforcing among them a number of myths and 


misconceptions. 


School education curriculum has not been responding so far to the critical 
needs of adolescents in respect of their reproductive health. After a considerable 
thinking, the process has been initiated to incorporate necessary elements of 
adolescent reproductive and sexual health (ARSH) focusing on the process of 
growing up, HIV/AIDS and drug abuse in the school curriculum. This educational 
intervention has been conceptualized as adolescence education. As an outcome 
of the efforts being made, adolescence education may become an integral part of 
the school curriculum. But the realization of this objective will take its time 
because of the long and gradual process of revision of curriculum, syllabi, 


textbooks and other instructional materials. 
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However, the fast increasing reproductive and sexual health problems of 
adolescents require an early response to these concerns by school education. 
Particularly іп view of the growing seriousness of these problems as а 
consequence of the fast changing social environment and invasion of HIV/AIDS, 
there is an urgent need to initiate the process of providing required basic 
information and knowledge to students through school education. 


Adolescence Education through Interactive Process 


Without waiting for the adequate incorporation of the elements of 
adolescence education in the syllabi, textbooks and other instructional materials 
of school education and teacher education, the process of transmitting 
information to students, teachers and also the community has been initiated 
through co-curricular activities. This initiative has been taken under the National 
Population Education Project and in a selected number of schools in different 
States and Union Territories such activities have been organised. Students’ 
Activities delineated in part IV of Adolescence Education in School: A Package of 
Basic Materials have been addressed to this requirement. Particularly, the 
Question Box Activity detailed out in the package has been useful and these 
activities have been able to prepare a favourable environment for the acceptance 


of adolescence education in schools. 


These activities have aimed at making the learners aware about ASRH 
issues and inculcating in them positive attitude towards these issues and more 
importantly equipping them with needed skills to manage their reproductive 
health and related concerns. However, It is generally felt that an appropriate 
pedagogy for skill development particularly in respect of a sensitive area like 
adolescence education is not readily available. These activities have the potential 
for skill building among the learners, but it is yet to be empirically substantiated. 


Besides these activities there are strategies that may be employed to attain the 
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objective of skill building among adolescents and young people. In this context 
counselling is considered to be an effective strategy with great potential for skill 


building. 


Counselling 


Counselling is face-to-face communication in which one person helps 
another to see his/her problems in perspective, work out possible course of 
action, make decisions on concerned issues and problems and act on them. The 
person who helps is the counsellor and the person who takes the help is 
addressed as a client. Traditionally, counselling as a profession has been 
associated with problem-solving. This may be because counselling skills were 
first identified and used in the treatment of people with emotional and behavioural 
problems, such as : depression and alcoholism. However counselling does not 


always focus on deep-seated problems. 


п fact, counselling is an important aspect of the role of many 
professionals; such as: medical practitioners, health personnel and social 
workers. All these professionals provide technical information and services, but 
at the same time they provide guidance and support to their respective clients. 
Although all the clients may not necessarily have deep-seated problems, 
counselling them can be very crucial for helping them make personal decisions 


about their behaviour. 


At times, it is felt that various communication activities through mass 
media can have greater impact on individuals' behaviour. Although the potential 
for conveying ideas and information through mass media has increased 
dramatically, the significance of face-to-face or interpersonal communication can 
never be overemphasized. The strength of the person-to-person communication, 
i.e. counselling is that it allows the counsellor to adapt the information and 


messages to the needs of each client. A counsellor can respond to the client's 
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interests and concerns as they аге expressed. The ideas can be made uniquely 
relevant, understandable and credible. Clients can feel that their own personal 
concerns have been addressed. Both the counsellor and the client actively 
participate in exchanging information and discussing the clients' feelings and 
attitude about the concerned issue or problem. Counselling is a partnership in 
which clients and counselors communicate openly, share information, express 
emotions, and ask and answer questions freely. In counselling, individuals have 
added ability to exchange information and responses non-verbally through 
gestures, facial expressions and posture. This kind of personal interchange often 


helps individuals make important decisions. 


Counselling Process 


When professionals counsel the clients, they express through a series of 
interconnected and overlapping stages to help clients make decisions There are 
six possible elements to the counselling process. These elements are popularly 
expressed by using the term GATHER. Each letter of the term stands for one of 


these elements : 


reet the clients warmly and politely. 

A: Ask the clients about his/her needs and problems. 

T: fell the clients about all aspects of the issues and problems. 

H: Help the client make decisions in respect of the issue or the 
problem. 

E: Explain how the client may respond to the issue or solve the 
problem. 

R: Return visits of the client may be ensured and facilitated. 


ии ААА 


All these elements are considered necessary as they ensure that the 


counselling process is effective. However, not every counselling session will 
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consist of all six of these elements. In fact, good counselling is more than 
covering only the GATHER elements. A good counsellor also understands the 
clients' feelings and needs and with this understanding adapts counselling to suit 
each client. It should be tailored to the client's needs. Counselling is partnerships 
of experts. Individuals carry out their own decisions the best. Which is why good 
counsellors do not make clients' decision for them. Instead they help their clients 


make their own decisions. 


Teacher as a Counsellor 


Traditionally, psychologists, psychiatrics, trained social workers and 
doctors have been serving as counsellors. But teachers also can play the role of 
counselors. It is commonly believed that the teachers have been performing this 
role since ages, as they have been guiding and advising students in respect of 
not only their studies but also other aspects of life. However, it is very important 
to note that counseling and rendering advice are two different things. While 
advising one tends to make decisions for the person who is being advised, but a 
counselor does not make decisions for the client. Teachers, therefore, have to 
equip themselves with counseling skills in order to perform the role of a 
counselor. Since adolescence education is a new and sensitive curricular area, 
| they need to appreciate their role as counsellors in a much more comprehensive 


way. 


As we know, counselling implies education, though unlike education it is 
directed towards specific needs of the individuals. Both counselling as well as 
education aim at changing behaviour and rely on communication skills. 
Teachers, therefore, can acquire some basic skills of counselling in adolescent 
reproductive and sexual health and can interact with students. What a teacher 
needs to do is to gain the trust and confidence of students. He/She has to 
function as a source for accurate information on matters relating to problems of 


adolescents, which are invariably sensitive in nature. To begin with, teachers 
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may find it difficult to get over their embarrassment and inhibition while dealing 
with sensitive issues like those relating to sexual development. But the shyness 
and apprehensions can be overcome by them once they decide to do so. 
Teachers can be in a much better position to appreciate the needs and problems 
of students and communicate with them in their own language. This is a common 
experience in our setting that the guidance by a teacher is much more 


acceptable to students with a higher possibility of bringing about behavioural 
change in them. 


Essentials of Counselling 


The teacher should appreciate that his/her role as a counsellor is different 
from his/her existing role. It will require him/her to prepare himself/herself to work 
as a counsellor. The teacher has to acquire necessary information about ARSH 
issues to equip himself/herself well. He/she has not only to give accurate, clear 
information to concerned students, but also to establish a relationship of trust 
and confidence with them. The teacher counsellor should observe the following 


three principles: 


a. Express empathy, that is, putting oneself in the other person's 
position: the ability to see a situation from the perspective of 


students who approach him/her for counselling; 


b. Show respect for the feelings and attitudes of concerned students, 
even when the teacher may be having different feelings and 
attitudes; and 


ር. Ве honest and truthful in addressing the concerns of students. 


109 


Besides observing these principles, the teacher counsellor should follow 
six elements of the counselling process: 


Greet: * Give concerned students full attention as soon as you meet them. 


* Be polite, friendly and respectful and ask how can you help them. 
* Tell concerned students that you will not tell others what they say. 


* Conduct counselling where no one else can hear. 


Ask: * Ask students about the reason for coming to you and also about 


the reproductive health matter that concerns them. 
* Help them identify the problems they face. 


* Keep questions open, simple and brief and look at the concerned 
student when you speak. 


* Ask students what they want to do and listen actively what the 
‚ concerned student says. 


* Do not put off when students ask questions. You should not let 
the students feel that their questions are not important or do not 
conform to traditional social norms. Rather students should be 
encouraged to ask questions and you must try to provide 
authentic response to their questions. 


* Show your interest and understanding at all times. Express 
empathy and avoid judgments and opinions: 


Tell: * Give concerned students clear, specific and accurate information 


in respect of their problems. 


110 


„ „ %%% 777 


| 


EPPETTIEFEFIIIIIFIZIZI 


4444444444 


$6909 


| 


* Information should be personalized, that is, given in terms of student's 


own life. 


Help: * After giving information regarding all aspects of the problem you 


should help the concerned student take his/her own decisions. 


* Help the concerned student make his/her own decision. You 


should not make decisions for him/her. 


* |f the concerned student needs specialised counselling you 
should advise him/her or his/her parents to consult a Professional 


Counsellor. 


Explain: * After the student has made his/her decision, explain all aspects of 


the consequences of the decision. 


* |f you feel it proper, you may approach parents of the student and 
explain to them the problem of their ward and how should they 


interact with him/her. 


Return: * Advise the concerned students to come back again for follow up. 
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